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THE TRAINING OF TEACHERS IN NORWAY

A. LANGE

(Lecturer at the Teachers’ Training College in Oslo, Chairman of the Norwegian Association of
Training College Teachers.)

Before examining the question of the training of teachers in Norway it is necessary to point
out a few facts which have a bearing on education in Norway in general, and to mention a few
questions of geography and population. The area of Norway is greater than that of Great Britain,
but the population is only 3 million. 39 per cent. of the population live in towns and suburbs,
11 per cent. in built-up areas in the country districts, whilst no less than 50 per cent. live in
absolute country districts. The average density of population is not quite ten per square kilo-
metre (as against 195 in Great Britain), and in the country districts the population is often very
scattered. These aspects of population create a number of problems for the development of a
school system and make it very difficult to provide the country districts with educational
possibilities of anything like the standard of those available in the towns.

The compulsory school age lasts from the seventh to the fourteenth year. One of the
most important reasons why children are not compelled to go to school until they have reached
their seventh year, is that those who live in the country often have a very long way to go to
school ; 5 kilometres is not an unusual distance and in fact it may often be more.

A notable feature of the Norwegian educational system is that the primary school—
““ folkeskolen "—lasts for seven years. This covers the entire period of compulsory school
attendance and is the common basic school for all children. The primary school is a public
institution. It is run by the municipality under the supervision of the State and the State
meets some of the expenses. There are also a very few private primary schools.

In all the towns the primary school has one form for each age group, that is to say seven
forms. In such a case the maximum number of pupils per form is set at thirty. In the country,
however, where the number of pupils at each school is often very small, this division into classes
cannot be practised. Of the 5,400 schools outside the towns, 824 are not divided. This means
that the number of children cannot exceed twelve. 2,226 schools are divided into two forms,
and schools also occur divided into 3, 4, 5, 6, and 7 forms, but the last mentioned occur in the
country only in built-up areas.

The primary school gives instruction in the following subjects: scripture, Norwegian,
history, geography, arithmetic, natural history, needlework, drawing, singing, and physical
training. In the two upper forms domestic science and English are voluntary subjects. English
is taught in all the town schools, but hitherto only 4 per cent. of pupils in the country schools
are taught this.

All secondary education is based on the 7-year primary school. The percentage of pupils
who apply for further schooling is large in the towns. In Oslo, which shows the best figures,
only 4 per cent. of those who have completed primary school did not apply for some further
education. The position in the country districts is, however, greatly inferior.

Secondary education can be divided into two main groups : vocational training schools and
schools offering a general education, although there cannot be said to be any sharp distinguishing
line between them. There are many different types of wvocational training schools which offer
elementary training for various practical occupations (commercial schools, technical schools,
agricultural schools, etc., etc.). There will not be space in this article to review this aspect of
education or the training of teachers for schools of this category.



The following schools offer a general education. :

1.—Continuation Schools. These normally run a one-year course, or In some municipalities
(for example Oslo) the courses last two years. Municipalities may, if they wish, make continua-
tion schools compulsory for those pupils who do not apply for any other school on leaving the
primary school.

2.—Folk High Schools. (or Youth Schools). These run courses of 6 months’ duration and
are intended for young adults in the country districts. Many of these schools are run by
voluntary organizations (religious and secular). They give instruction in both theoretical and
practical subjects.

3.—¢“Realskoler.”” Courses at these schools last for three or two years and lead to a public
examination. The curriculum is based on a further study of the subjects covered by the primary
school and two foreign languages (English and German).

4 Gymnas.”” The nearest equivalent to this in Britain is the Grammar school. The
course normally lasts for five years, and the first two years coincide with the first two years of
the “realskole.” The ““ gymnas '’ leads to examen artium, which is the entrance examination
for universities and high schools of university status. The three upper forms in the *“ gymnas
are divided into sides. Instruction is given to all sides in three modern languages (English,
German and French).

Pupils enter the ““ realskole ’ or the “ gymnas " either on the basis of a leaving examination
taken at the primary school or on the basis of an entrance examination.

The present arrangement governing the schools which offer a general education, i.e., that all
secondary education is based on a completed seven-year course at a primary school, was introduced
by Acts in 1935-36. The question of how a system of education should be built up had been
the cause of a controversy which had lasted for more than a generation. The slogan of those
in favour of the new system was ““ unity >’ and they regarded the School Acts of 1935-36 as a
victory for this principle and thus for the introduction of democracy to education.

Whilst the principle of unity has thus been practised in the organization of the schools
themselves, this system has not been carried out in connection with the training of teachers.
Teachers for the  realskole ”’ and the ““ gymnas ™ are trained at the wniversities in Oslo and
Bergen, whilst teachers for the primary schools, the continuation schools and the Folk High
Schools are trained at Teachers’ Training Colleges, of which, at the time of writing, there are
eleven. These two types of teacher training are backed by different traditions, and right up to
the present generation there has been, as it were, a great gulf between primary school teachers
and secondary school teachers. This gulf is now, however, in the process of disappearing,
thanks to developments which have been going on during the last thirty years.

Teachers for the ““ realskole ” and “ gymnas ™ are trained either at the humanistic or the
scientific faculty at one of the universities. An examination for a teacher’s degree at these
faculties covers three or four different subjects, a practice which is not found in a good many
other countries. The reason for this is primarily that, in Norway, there are a number of small
secondary schools in the small towns and country districts. At each of these schools there
is only a small number of teachers and each teacher must therefore be qualified to take several
subjects.

The teacher’s examination at the humanistic faculty comprises three subjects which may be
chosen from the following curriculum : Norwegian language and literature, history, geography,
English, French, German, Latin, and Greek. On the science side the examination covers three
to five of the following subjects: Mathematics, physics, mechanics, geography, astronomy,
chemistry, zoology, and botany.

At both faculties it is possible to take a lower or higher degree. In order to take the higher
degree, which is in fact taken by the absolute majority of students, the student is required to
produce a minor scientific thesis dealing with one of the subjects in the curriculum, and the
curriculum itself is somewhat larger. The period of training required to take the lower degree
ranges from four to five years, six to seven years being required for the higher. An examination
from the State school of physical training may be submitted in place of one of the university
subjects ; a similar arrangement has, however, not been'introduced for the other practica]
subjects. Teachers of these subjects (needlework, drawing and singing) are trained at specia]
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schools. They receive a lower wage than university trained teachers and may not take the same
title as they do.

It can hardly be disputed that secondary school teachers are well equipped with academical
qualifications for the subjects which they are to teach, but the pedagogic side of their training is
not of such a high standard. The students receive their pedagogic training at a seminary which
lasts for six months and which is taken on completion of their university studies. The
‘“ pedagogiske seminar’’ (University Department of Education) includes practice in actual
teaching under the guidance of experienced teachers in the “ realskole ” or *“ gymnas ’’ and also
lectures in the history and psychology of teaching, method, pedagogic statistics and school
hygiene.

For many years criticism has been directed against the training of teachers at the university
because there is little connection between subjects taught and the pedagogic side of the courses.
This latter has also been in itself insufficient. In recent years certain changes have been intro-
duced which aim to rectify this. On the science side, for example, lectures in the psychology
of teaching and pedagogic statistics are now being introduced at an earlier point in the course.
No satisfactory solution has yet been found, however, and these problems are receiving constant
attention.

The art of teaching, as an independent research, has not, until recently, held a very strong
position in Norway. An important step was taken in 1938, when an institute of pedagogics
was established at the University of Oslo. This made it possible, for the first time, to take
pedagogics as a subject on an equal footing with the other subjects which comprise the teacher’s
examination at the University. The number of students at this institute has increased rapidly
in the short time it has been in existence. An examination in pedagogics from the University
is now a necessary qualification for appointment as a teacher in pedagogics at a Teachers’
Training College. This qualification also gives access to a number of administrative positions.

For over 100 years now, the training of secondary school teachers has come within the
domain of the University, whilst the training of teachers for the primary school has been carried
out by the Teachers’ Training Colleges which for a long time had no connection with the
secondary schools or the University. The first Teachers’ Training Colleges—or ‘ seminaries,”
as they were then called—were established in the 1820’s and 1830’s. They ran a two-year
course and the only entrance qualification required was that the candidates had completed
primary school. In 1902 the course was extended to three years, and in 1930 to four years.
The present system governing the Teachers’ Training Colleges was laid down by an Act of 1938.

Candidates for the four-year Teachers’ Training School are selected on the basis of a
written and oral entrance examination, which measures their maturity and knowledge of primary
school subjects. A candidate must, of course, have completed primary school and is also
required to have taken a six months’ course at a continuation school or youth school. In recent
years, however, there has been an increasing number of applicants who have completed the
“realskole.” In 1951 they accounted for 47 per cent. of those who were accepted. The mini-
mum age is seventeen years, but the absolute majority of those who are accepted are between
eighteen and twenty-five. There is a minority of over twenty-fives.

The four-year Teachers’ Training College provides a mixture of general education and
specialized training. The following subjects are taught : scripture, Norwegian, English, history,
and civics, geography, physics, chemistry, biology, arithmetic, pedagogics, practical teaching,
singing and music, drawing, writing, needlework, physical training and gardening. The written
subjects are Norwegian, arithmetic and pedagogics. Instruction in the theory of teaching
begins in the second year and practical instruction in the third year.

In addition to the four-year Teachers’ Training College, which is a direct descendent of the
old ““ seminaries,” we have had, since 1930, another form of teachers’ training; a two-year
course which is built on the ““ gymnas ™ (examen artium). This course differs in several ways
from the four-year course. Candidates are not required to take any entrance examination, but
are accepted chiefly on the basis of their “ arfsum ~ results. Account is also taken of additional
education or training which they may already have acquired which can be of value to them as
teachers, and also to experience gained by teaching at a primary school. Since the war there
has been a great shortage of primary school teachers and it has therefore been easy for holders
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of an “ artium " certificate to find appointments as locum or temporary teachers in primary
schools. “* Artium " is normally taken at nineteen but many of those admitted to the two-year
Teachers’ Training Colleges are older. In 1951 53 per cent. were twenty-one to twenty-four
years old, and 28 per cent. were twenty-five or more.

The two-year Teachers’ Training College is a specialized school to a far greater degree
than the four-year one, because it is assumed that those who have taken “artium ” will have
acquired a sufficient knowledge of academic and general subjects at the ““ gymnas.” The main
subjects are therefore the theory and practice of teaching, very little time being devoted to
Norwegian, arithmetic or general knowledge subjects. In addition to pedagogics, most of the
time is taken up by practical subjects (singing and music, drawing, needlework and physical
training) and scripture, because the  gymnas” does not provide a sufficient foundation in
these subjects.

The two-year Teachers’ Training College has a separate side for the training of teachers in
English. Eight periods a week in both years are devoted to English, and the timetable for the
other subjects is reduced accordingly.

All Norwegian Teachers’ Training Colleges are State schools, under the central leadership

-of the Ministry of Ecclesiastical Affairs and Education, through a special council. There is a
joint examination board for the final examination and all the colleges work along the same line
and have the same curriculum. The result of these factors is that the training of teachers in
Norway is far more uniform than is the case in Britain. The very method of study is also
different from that found at the usual training colleges in Britain. The method is more reminis-
cent of normal schooling than of free study, and the curricula have a considerable tendency to
limit the individual teacher’s freedom of movement. Instruction is given to forms which remain
intact for most subjects, the exceptions being needlework and physical training where the men
and women work in separate groups, and solo singing and voice production where instruction
is given to smaller groups. Every student takes the same subjects and submits the same
curriculum for examination. Each student is however required to submit a thesis on some
subject chosen from a part of the curriculum and this may perhaps be regarded as the beginnings
of freer study and work of a more individual character. In recent years group work has also
been used to a certain extent for some subjects, including pedagogics.

The uniformity of teachers’ training in Norway is partly due to certain peculiarities of
Norwegian schools in general. The form-master system is practised in the primary schools
(except in the larger towns where the upper forms are taught by separate teachers for certain
subjects, for example English). This means that a Norwegian primary school teacher must be
qualified to take any form in any subject. This helps to explain why teachers’ training colleges
in Norway cannot enjoy the system of voluntary study, but the general lack of freedom which is
found throughout the entire system is also due to strong German tradition, still prevailing
in Norwegian education and to the fact that the State has always played a predominant part in
schools and their administration.

Teachers passing out from the Norwegian Teachers’ Training Colleges are on the average
well equipped for their work with regard to the subjects they are to teach and have also received
a thorough theoretical training in the art of teaching. The weak point, however, as was the
case with the University training of teachers, is that there is not sufficient co-ordination between
theory and practice.

The practical training at the Teacher’s Training College is not normally concentrated into
one consecutive period, but takes place one morning per week throughout the school year.
Some of the training colleges have their own practice schools but normally the practical training
takes place in the ordinary municipal primary schools. The students are required to take their
practical training in both types of primary schools, that is to say, those divided into seven forms
and those divided into a smaller number. Some of the training colleges arrange a short
consecutive practice period at one of the country primary schools. At all events the practical
training is led by the teachers at the primary school concerned and they also give lectures on
method and give marks for practical ability. The result of this arrangement is that the co-
operation between these primary school teachers and the teachers of pedagogics at the training
colleges is often very poor. It may often happen that the teaching the students hear and imitate
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at the practice school does not link up very well with the theoretical training in pedagogics they
receive at the training college.

There are to-day eleven training colleges in activity and they all take both women and men
students. The colleges will be found scattered between Kristiansand in the south and Tromsd
in the north (which corresponds to the distance from London to Rome). Two of the colleges
are in Oslo, five in small towns, and four in the country. At most of the colleges the number of
students varies between 130 and 190, the total number being 1,900. Compared with British
standards, the buildings, on the whole, are not of a high quality. They are not large enough,
often rather old and inadequately equipped, and lack sufficient separate rooms and boarding
facilities for the students. An exception is Tromsd, where this year an ultra-modern and very
well-equipped building will be taken into service.

Tuition is free. The amounts which are granted for scholarships for the students are very
modest, but it is not difficult to raise an interest-free loan.

Most of the colleges run the two-year and the four-year courses. On account of the great
shortage of teachers which has prevailed since the war, the number of students admitted to the
two-year courses has been greater than that of those admitted to the four-year courses. In
addition, two provisional colleges have been established which to some extent can be compared
to the emergency training colleges to be found in Britain in the post-war years. At both these
two colleges the students begin with one year’s training, and then spend one year as a full-time
teachers in primary schools to gain experience, and return to the college for their second year of
training. Both the students and the teachers seem to be well satisfied with this arrangement,
partly because of the very useful alternation involved between theory and practice.

An Act of 1938 requires that teachers of academic subjects at the training colleges must
have had a university education. Some of the teachers at the training colleges who had been
there before that time had in fact already had such an education. The teachers with a university
education receive the same wages as secondary school teachers. Teachers of practical subjects
are trained in special schools for needlework, drawing, music and physical training. Hitherto

these teachers have not received the same wages as those with a university education. The |

Association of Training College Teachers are now endeavouring to rectify this weakness, arguing
that the practical subjects must be regarded as being just as important as the academic subjects,
and that teachers who have the best training available in the country in the practical subjects,
should receive the same pay as the university trained teachers.

The introduction of the two-year courses in the training colleges which built on the
‘“ gymnas,”’ established a link between the secondary schools and the training colleges, which
institutions had previously been independent of one another. The fact that most of the teachers
at the training colleges are required to have had a university education has also helped to reduce
the distance between the university and the Teachers’ Training College. A further factor
having the same tendency is the regulation that an examination from a Teachers’ Training
College may be submitted as a subsidiary subject when taking a teacher’s degree at the university.
Students who select this combination become qualified to teach both in primary and in secondary
schools.  All these things have helped to build a bridge over the traditional gulf between the
training colleges for the primary schools on the one side and the university, training secondary
school teachers, on the other.

Plans are now being considered in several quarters for a new system of training primary
school teachers. Here there are two schools of thought. One school asserts that the training
of all teachers should be built on the ““ gymnas ” and that the four year training college is now
obsolete. They draw attention to the system being used in Great Britain and other countries,
and feel that the training college should be a purely professional school ; a student should have
had a sufficient general education before entering the training college. By founding all training
of teachers on the “ gymnas,” they would make the entire system more unified, in conformity
with the *“ unity education principle.”

The other school feels that the four-year training college should be maintained. They
assert that this type of college represents a valuable tradition, and that they have a definite
function to fulfil with regard to the recruiting of teachers. The four year college draws a large
number of its students from thinly populated country districts which lie a long way from the
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nearest “ gymnas.” Those favouring the four-year college regard these students as very
valuable material, partly because most of them will have worked for several years in agriculture
or other practical subjects before taking up the teaching profession.

At their last national meeting, the Association of Training College Teachers favoured the
latter viewpoint, and appointed a committee whose task it was to prepare plans for a new
training system on the basis of the following main principles :

1.—The four-year training college should be maintained, but should be based on an
examination from the “ realskole ” (ten years’ schooling) or corresponding qualifications,
proved by an entrance examination.

2.—The training college which builds on the
two to three years.

In both types of college the number of compulsory hours should be reduced, and more
time and opportunity should be allowed for the student to carry out independent work. In
the three-year colleges, general knowledge subjects will assume a more important position than
is the case in the present two-year colleges, and a practical training period lasting six consecutive
weeks will form part of the course.

Efforts are being made to find better methods of selecting would-be teachers. The weakness
of the present system is that book knowledge plays a far too important part in this selection,
whilst no attempt is made to find out whether the candidates, purely from a point of view of
personality, would make suitable teachers. Work on these important and difficult problems is
at the preparatory stage, but part of the solution may be the introduction of interviews on the
pattern of those used in Great Britain and other countries.

Although the systems of education and the training of teachers in Norway differ in many
ways from those of great Britain, there are also many points of similarity, as for example social
ideals and our understanding of the object of education and the aim of schools in general.
Britain is, therefore, one of the countries which Norwegian educationalists choose to visit when
they are in search of new ideas to help them in their work, and among these visitors to Britain
will be found both students and teachers from Norwegian Teachers’ Training Colleges.

%
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The Language Situation in Norway
DR. BJARNE BERULFSEN

OF LATE people in English-speaking countries have shown a new interest
in learning Norwegian. However, foreigners are sometimes embarrassed
or irritated by the lack of linguistic stability in Norway. First, they see
the spoken language split up into a variety of dialects. While they probably
perceive this phenomenon in their own country, in Norway it is accentuated
by the greater dissimilarities which have developed over a period of time
due to the sparse population and the rather poor communications between
localities. Second, and more distracting, the written language presents a
lesser degree of consistency than Englishmen or Americans are accustomed
to in their own literature.

Norway has two official written languages. This fact may be hard to
grasp, since the two idioms, Bokmdl (Book-Language) and Nynorsk (Neo-
Norwegian), are not greatly dissimilar. It is nothing like, for example, the
obvious distinction between English and French in Canada or English and
Welsh in Great Britain. On the contrary, they are evidently so closely related
that one will not readily find justification for perpetuating both.

Within each of the two written languages the reader will soon be bothered
by the great diversity of forms in spelling, grammar and vocabulary. The
scholar who has managed diligently to comprehend most of a daily newspaper,
may not feel certain that his knowledge will ensure him a full understanding
of a modern author of fiction. And if he has worked his way through a
post-war novel or drama, he may encounter fresh difficulties in reading the
language Henrik Ibsen used.

These problems, of which the Norwegians are fully aware, naturally present
greater obstacles to foreign students. Nevertheless, many of the difficulties
are more of a theoretical than practical nature and thus should not discourage
beginners from continuing once they have started.

This article will give, therefore, a description of the linguistic situation
in Norway, and eventually indicate a modus operandi to those who intend
to learn the language for the purpose of acquiring a better understanding
of Norwegian literary culture. In presenting these facts it is necessary to
trace the outline of an evolution which had its inception in early history.

Norwegian, like English, is a Germanic language. TFor this reason there
still remain many words that are common to Norwegian and English. For
example, mann (man), vi (we), for (for), d bringe (to bring), 7ik (rich). Grammar
likewise presents striking similiarities. This is readily seen in the comparison
of adjectives such as rikere (richer), rikest (richest) in Bokmal, and rikare,
rikast in Nynorsk. The old sagas relate that Norsemen who came to England
during the Anglo-Saxon period were understood when talking their native
tongue.

Whereas English belongs to the western branch of the Germanic languages,
Norwegian, Swedish and Danish together form the northern. This explains
9
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why the Scandinavian peoples have never had great difficulty in understanding
one another. No doubt different dialects appeared early in the development
of this northern strain, though little evidence of this will be found in the oldest
written literature, the runic inscriptions. But by the close of the Viking
Age (which lasted from ca. 800—ca. 1050), when the Latin alphabet was
brought to Norway along with Christianity, the dialect divergencies are so
distinct that they provide reason for dividing the Norse language into two
main groups. These are East Norse, embracing Danish and Swedish, and
West Norse, used in Norway and in her colonies, Iceland and the Faroe
Islands. Thus the distribution between bro (bridge) and ko (cow) of the
East Norse and bru, ku of the West Norse is very old. Somewhat later the
old diphthongs were monophthongized in Danish and Swedish, while they
are still preserved in the greater part of the Norwegian area. This means
that Norwegian dialects and the early manuscripts generally maintain forms
such as stein (stone) gy (island), lauv (leaf) in contrast to the Danish and
Swedish sten, g and lgv. However, even before 1200 this development was
taking place in certain Norwegian dialects too, especially in southeast Norway.
Accordingly, the tendency to monophthongize the diphthongs was operative
a long time before Norway became politically dependent on neighbouring
countries. The effects upon the written language, which in its early period
had been dominated by the scribal tradition originating in the archbishopric
in Nidaros (Trondheim) and later by the standard emanating from the
government office in Bergen, became stronger when the capital with its
political and cultural life was established at Oslo about 1300.

In other respects Norwegian and Swedish kept company with one another
but not with Danish. The two former have for a longer period retained the
so-called * full-vowels "’ @ and o (or «) in unaccented syllables. In Danish
they were weakened to a slack ¢ as early as the tenth century. Swedish and
the Norwegian of the more isolated districts still have such forms as vara (to
last), kastar (throws), timar (hours), visor or visur (ballads), vidare (further)
and gam(m)al (old). The Danish equivalents developed into vare, kaster
timer, viser, videre and gammel. In other Norwegian dialects, principally
in the southeast, the same weakening of vowels took place independently of
Danish influence before 1200, and grew more usual in the following centuries.
This accounts for the increasing simplification of the original multitude of
grammatical forms, and subsequently for the breakdown of the old inflectional
system. The coalescence in Danish of masculine and feminine nouns into a
common gender is also partly due to such phonetic changes. Norwegian,
on the other hand, has generally kept up a distinction, however vague,
between masculine, feminine and neuter genders.

Some dialects in a comparatively narrow strip of land on the southern
coast of Norway exhibit a phonetic development parallel to one of the
most characteristic features of modern Danish. This is the transition of
the old voiceless consonants 7, ¢, k, into the respective voiced b, d, g, after a
long vowel at the end of a word or syllable. Thus words like fap (loss),
gate (street) and bok (book) have changed to fab, gade, and bog.



4 Dr. Bjarne Berulfsen

These dialect peculiarities are traceable in the copious Norwegian literature
during the three centuries following the acceptance of Christianity. Com-
mercial and cultural relations with England, France and later with Germany,
particularly as trade began to be taken over by the Hanseatic League in the
13th century, led to a considerable import of loanwords from these countries.
The Latin supremacy of the Middle Ages through the agency of the Catholic
church provided a learned style which still prevails in religious and admini-
strative literature.

Commercial and financial dependency on the German merchants is one of
the chief causes of the weakening of Norwegian national life. This grew
more manifest in the course of the 14th century. In 1319 the male side of
the royal family became extinct, and Norway was forced into a political
union with Sweden in order to fulfill the requirements of legitimacy. Far
more grave were the effects of the Black Death (1349-50) which swept away
about one third of the population. It crippled the national economy and
directed a devastating blow at all literary activity, since the mortality rate
was especially high among members of the clerical profession. It was this
group which had been the leading exponents of intellectual life.

In the following decades a certain Swedish influence on the language is
discernible. But of far more lasting effect was the Danish influence stemming
from the political union of Norway-Denmark in 1380, which lasted until
1814. The literary decay, the state of linguistic dis-integration enhanced by
growing Low-German influence, and the lack of a strong national, political
and cultural centre which could have had a salutary effect in the direction
of a standard written Norwegian, laid the road open for Danish supremacy
in this field. During the period of more than 400 years the written Norwegian
language was gradually replaced by Danish in public administration, in the
church, the schools and the courts of law. All books distributed in Norway
after the Lutheran Reformation were written in Danish and printed in
Denmark. The impact of this was more keenly felt when laws were passed
providing for establishment of elementary schools. Furthermore, the prefer-
ence of Danes for the higher official positions in Norway, and the necessity
that Norwegians who aspired to these offices must complete their education
in Copenhagen, served to strengthen the development along the lines indicated.
Norway did not establish a university of her own until the beginning of the
19th century. Consequently, for hundreds of years there was official sanction
and support for the spread of Danish in Norway. This was in a more natural
way facilitated by the fact that the dialects in some of the large cities and most
densely populated areas in the southeast were subject to a linguistic
evolution parallel to that of Denmark.

The language situation in Norway after the dissolution of the union in
1814 may be stated briefly. Danish was almost exclusively used in official
letters, printed books and newspaper articles. Certain scattered native
elements were present only in cases where the writers had to express them-
selves on typically Norwegian subjects. Many authors and grammarians
tried to write Danish as perfectly as possible, and to avoid ““ contaminating
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their works with Norwegian “ provincialism ” or “ vulgarisms.” Improve-
ment of the elementary school system gave the Danish idiom greater prestige
and rooted it more firmly in the culture. The establishment of local self-
government in the thirties spread its official sanction. The spoken language
was influenced by the written idiom in the cities and towns and their adjacent
districts. The principal theatre of the capital excercised for a long time a
very strong Danifying influence. People in the higher academic professions
took pride in attempting to speak a pure Danish. But even those who aimed
at this seldom attained more than pronouncing written Danish with a
Norwegian accent, thus laying the foundation of a “ solemn language "
distinguished from the local vernacular. In the more remote rural districts
the people used their native speech, little influenced by the written norm
and less coloured by spoken Danish. They sang ballads and told folk tales
which had been maintained by oral tradition through generations, and which
had preserved ‘the old traditions of pronunciation, grammar and style.

At the time there were many to whom it became a point of honour to show
that the reborn nation had a written language of its own different from the
foreign idiom, which reminded them of the centuries of domination. Out-
standing authors and poets began using Norwegian words and phrases in:
their literary production.  One of these was Henrik Wergeland, (1808-1845),
who wrote some minor poems in country dialect, and who tried to employ a
clear, easy style in the writings intended for the common people. He
prophesied that Norway would have a national language before the end of
the 19th century.

The fairy stories and folk tales published in the forties had a decidedly
Norwegianizing influence on the style and language of the literature in the
middle of the century. A systematic attempt to bring the written language
closer to-the natural pronunciation and make it conform more nearly to Nor-
wegian morphology and vocabulary was done by the grammarian and
philologist Knud Knudsen (1812-1895). His works form the scientific and
practical basis for later language reforms, and were a valuable contribution
to Norwegian literature. The language used by the realistic authors of the
last half of the 19th century could no longer be labelled simply Danish.
Accordingly, the terms Norwego-Danish, Dano-Norwegian and Riksmadl
(State-Language) were employed. Bjornstjerne Bjornson was the first to
use the term Riksmal in the 1890’s.

At the same time there were those who objected strongly to a gradual
Norwegianizing of Danish. They cherished the plan of creating a completely
new national norm. It was suggested that Norway should return to the
written language used before the political unions, or cultivate one of the
purest dialects into a national language. 1In the fifties Tvar Aasen (1813-1896)
created his Landsmdl (Country-Language), basing it on the dialects freest
from foreign influence and most in accord with the linguistic traditions of
the old classical period in Norwegian literature. This is why Aasen’s
normalized idiom acquired a rather old-fashioned appearance encumbered
with a complex system of declensions and conjugations. Furthermore, it ad-
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opted three genders, the old full-vowels, diphthongs and voiceless consonants.
From the beginning Landsmal excluded many German loan-words, especially
those with the prefixes an-, be-, for-, and the suffixes -else, -het. For example
anmerke (mark), betydning (meaning), d forblinde (to blind), endelse (ending),
Jrihet (freedom), have been replaced by words of more specifically Norwegian
or common Germanic origin viz., merkja, meining, d blinda, ending, fridom.
These are words familiar to English readers. The same linguistic purism
has been applied by those who wished to Norwegianize Dano-Norwegian.
Among them was Knud Knudsen who produced a dictionary of Norwegian
substitutes for words of Danish, German and even Romanic origin.

Aasen’s program had a twofold purpose. He first wanted to give back to
Norway a national language. This is a reflection of the 19th century romantic
point of view that nationalism most convincingly manifests itself through
an independent language. Secondly, he saw in Landsmal a means to further
the growth of social and democratic principles. This would be accomplished
through education and the dissemination of knowledge making possible a
broader popular participation in political and cultural life. And the
educative process would be most effective if presented in an idiom which is
the collective exponent of the spoken dialects of the whole country. As
early as 1836 he had expressed his purpose in the following words, “ We
just want a people’s language in which every countryman can easily take his
part ; this desire is warranted by our constitution.”

The new language was immediately put to use by Aasen and other eminent
writers. Attempts were soon made to have it sanctioned officially. This
was accomplished by legislation which, since the last decades of the 19th
century, placed Landsmal on an equal level with Riksmdil. Since then
Norway has had two written languages. In 1929 official action changed
the names Landsmal to Nynorsk and Riksmal to Bokmdl.

Today local school-boards decide whether Nynorsk or Bokma4l will be used
in their community, but all Norwegian school-children become acquainted
with both. In order to pass matriculation examination a writing proficiency
in both forms must be proven by the students. Those who hold official
positions of any kind must have knowledge of both. Laws and decrees may
be published in either language, and the same is the case with public posters
and forms. Listeners to the Norwegian radio will hear programs in Bokmal
and Nynorsk. Nynorsk has gradually gained a wider usage in the press,
literature and scientific publications.  Oslo for the past forty years has had
a theatre whose aim has been to present dramatic literature in Nynorsk.
From a geographical point of view Nynorsk dominates in rural districts,
especially in the west and central regions, while Bokma4l is used by the majority
of urban population and the densely populated districts in southeast Norway.

Bilingualism is not limited to Norway, and it need not imply an absolute
handicap. It is known from the experience of other countries that linguistic
rivalry may prove a stimulus to literary achievement. There is ample reason
for assuming that Norwegians are more occupied with their language than
people who do not have such a problem. Those who read Norwegian news-
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papers quite regularly will soon be aware that language is one of the topics
most widely discussed. In a world where the exchange of ideas is so important
it may indeed be a good thing that the people take a great interest in one of
the chief means of human communication.

On the other hand, Norwegians are fully aware of the disadvantages of
two written languages to a nation of about 3.3 million inhabitants.

First of all, in the schools linguistic drills in the two idioms mean a waste
of time and energy that might better be spent on wider reading and a deeper
penetration of literature. From an economic point of view it is an unfair
expense to the taxpayers that a great part of official publications have to
appear in both languages. Perhaps it is not an insignificant thought that
bilingualism may in the long run be a force of disunity to the national
consciousness of the country.

For these reasons people in Norway would prefer to have one written
language. The real problem is to agree on a way to reach the goal.

Theoretically one written language in Norway can be attained in two ways.
Either Bokmal or Nynorsk might be legally constituted the only official
language with the proviso that adherents of the other language must be willing
to dismiss its partial hegemony. However, with both languages counting
many supporters such a course of action would appear unlikely. A second
course, and one actually tried during the past fifty years, is to bring about
a synthesis by means of spelling reforms. Action by the Storting (Nor-
wegian parliament) on orthographic changes has pointed in the direction
of combining the two languages into a single one, Sam#norsk. This procedure
has not been without its critics in certain quarters. Many authors and poets
have rashly prophesied a rapid literary decline whenever a change has been
made in the linguistic tradition. But in spite of denunciations changes have
in the course of time been adopted and accepted, even by authors of sufficient
prominence to be awarded the Nobel prize in literature.

Since 1907 Norway has had three language reforms. These have produced
a steady Norwegianizing of Bokmal and a simplification and modernizing of
Nynorsk. It was a decisive move towards conformity with Norwegian
pronunciation when Bokmal in 1907 adopted the voiceless consonants 5, ¢,
k instead of b, d, g. Today scarcely anyone deplores the decision, although
it was a definite break with the spelling used, for example, by Henrik Ibsen.
A further step in the same direction took place in 1917, when Bokmal and
Nynorsk were brought into agreement on certain important points of grammar
and spelling. Today most literature and all newspapers are presented in the
orthography brought about by ‘the reform of 1938, which in some respects
went so far that one has difficulty in deciding which of the two languages is
used. In 1951 agreement was reached upon a single way to pronounce
numerals, so that now it follows the English system. This means, for example
that fortito (forty-two) is used instead of the former /o og forti (two and forty).
There can be little doubt that the goal, one written Norwegian language, is in
sight.

We have used the term “ spelling reform * although it is obvious that many

—
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of the linguistic alterations in both languages do not concern solely ortho-
graphy, as is the case when the Americans write labor for labour or traveled
for travelled. Many of the changes in spelling reform, and especially that of
1938, affected radically both pronunciation and morphology.

To Nynorsk it meant the preference of a particular pronunciation, when
fdre (danger) was removed in favour of fare, a Bokmal form deeply rooted
in spoken Norwegian. The same process operated when the original forms
irettan (thirteen) and fjortan (fourteen), with full-vowels in the second syllable,
were replaced by #retten and fjorten. Nynorsk formerly distinguished between
weak and strong declensions in nouns of feminine gender, which ended
respectively in -a and -¢ for suffigated articles, and had the indefinite plural
ending -or and -¢7. For example, visa (the ballad), visor (ballads), but
skéli (the saucer), skdler (saucers). Since 1938 the ending -z and -er have
been compulsory for all feminine nouns, just as in Bokma4l, a change in accord
with the spoken language of most of the population.

To Bokmadl it was a real change of pronunciation when, for example, a
widespread spoken form such as sprog (language) was replaced by the common
obligatory spelling sprdk, or when the diphthongs were made compulsory in
words like stern (stone) and lawv (leaf), or when bru (bridge) and ku (cow)
were re-introduced in place of b7o and ko. In many of these cases the new
forms had been made optional in 1917. A far more radical step toward
coalescence with Nynorsk took place when the recent reforms provided for
a full system of three grammatical genders by stabilizing the feminine a-
ending in the definite form of certain nouns like gata (the street), boka (the
book), in contrast to the previous gaien, boken in which the suffigated article
had coincided with the masculine in a common gender. The same a- ending
was also made obligatory in the definite forms of certain neuter nouns,
dyra (the animals), being an example, and in the imperfect and past participle
of some verbs, for example, lauva (cut leaf). The radicalising reform could be
carried much further by applying the Nynorsk ending to larger groups of
Bokmal words.

With regard to this policy of compromise Norway is in a more fortunate
position than other bilingual countries. There is no meeting-point between
English and French in Canada when, for example, the former uses fwenty
and the latter vimgé. In Norway the corresponding words #yve and #juge
have been compromised on #ue, a form which is probably secure for the future.
In 1917 and in 1938 the committees formulating the rules of spelling could not
possibly feel prepared to submit strict rules for full amalgamation of the
languages. A multitude of optional forms were submitted, leaving to the
writer the choice between ‘‘ moderate” and ‘ radical ” forms depending
on his own taste and feeling.

From a linguistic point of view the terms ‘‘ radical ” and ‘‘ moderate ”
are rather confusing, and have served partly to becloud the real problem.
In effect, the choice, as far as both languages are concerned, is between a
traditional literary form and one formed by compromise, yet with a broad
base in the spoken dialects. Here lies the spark of a conflict of principles
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that will always blaze forth whenever a new reform is promulgated, and
which is at present in full flame.

Those who take the ““ moderate "’ viewpoint are of the opinion that rapid
and radical alterations will lead to a sudden and therefore prejudicial break
with the linguistic coherence of a literary culture of the past. They assert
that a highly developed written language through long use becomes a fine
instrument that can vibrate only in accordance with the shades of style that
vary with the manifold subjects handled by the sensitive artist. They see
in compromise, which they are inclined to call political and linguistic tamper-
ing with language, a threat to the two living idioms which will leave them
nothing more than a mechanized and inorganic medley. It is symptomatic
that this attitude is held primarily by a group of professional writers. But
their views are shared by many others who are vexed because the extreme
linguistic changes have to a large extent been put into schoolbooks basic to
the preparation of the younger generation for the future unification.

Those who adhere to a more ‘“radical ” viewpoint maintain that it is
desirable not to have the conflict going on endlessly. They believe that
a comparatively rapid amalgamation based on the spoken language of broad
strata of the population would enrich the literary output. This has been
the case in earlier spelling reforms, which were met originally by the severe
criticism and gloomy forebodings of conservative writers but eventually
recognized and used by its most bitter opponents. With regard to the purely
artistic side of the matter the “ radicals " allege that no author or poet need
feel obligated to use a regulated orthography. In Norway as well as in other
countries a standardized spelling need concern only those who by virtue of
their occupation have to write in conformity with an official norm.

It cannot be denied that both views have a reasonable foundation, and this
explains why the present Norwegian literature is marked by a variety of
spelling. When the new reform measure was passed in 1938, it was anticipated
that one common language could be attained soon. Many writers bent over
backwards in their radicalism in order to make the transition period as short
as possible. The war came and put an end to language strife. After the
war the concensus appeared to be that the change had been pushed too rapidly.
Today most newspaper articles, periodicals and literary magazines are printed
in a moderate orthography. The radical forms appear most frequently in
school text-books. Much of the official printed matter likewise is presented
in the radical forms, probably because the authorities feel a certain obligation
of leadership in the campaign of linguistic amalgamation. Taken together
the efforts have on the whole been praiseworthy, though there have been
some results of dubious value. They have led to a modernizing of the ortho-
graphy and the use of an uncomplicated style more readily grasped by larger
and larger segments of the population.

As matters stand at present it is not unreasonable to prophesy that even
this century will end before Norway has one written language. But progress
due to improved communications, radio broadcasting particularly, and the
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dissemination of all kinds of literature to larger groups of people may alter
this estimate.

It is difficult to say what Sammnorsk will look like in detail, but the rough out-
lines are discernible on the basis of agreements already reached in the two
languages. In December 1951 the Storting passed a law providing for the
establishment of a Language Committee (Norsk Sprdknemnd) to be comprised
of members representing both languages and the various professions. It
has the mandate to bring the two languages closer together on the basis of the
popular dialects. It remains to be seen how fast the committee will find it
advisable and possible to implement its mandate.

The project has again met with severe criticism from various quarters,
especially from those who resist what they call State ‘‘ dictatorship ' in
linguistic and cultural matters. A small group in the Storting expressed
the same view. The majority opinion was that establishment of the
committee would not lead to such undesirable results. Even now, the
majority argued, the schoolbooks are subject to official scrutiny in order to
obtain linguistic authorization for either moderate or radical forms. As
long as the situation remains in a state of flux the committee will probably
act only in an advisory capacity. But even so it has a good chance to bring
about the stabilization of one written language in which all Norwegians may
feel at home. After that, greater stress can be put on cultivation of the
common language to the end that it will serve a high and valuable literary
culture. It will then play the same role as similar institutions in France
and in Sweden.

To this point the article has surveyed the internal aspect of the linguistic
situation in Norway, and indicated how its problems may be solved to the
benefit of the Norwegian people. It is, however, a matter of course that
foreigners intent on learning the language, will soon have to face some of the
prevailing difficulties. It is therefore necessary to suggest a method of study
which will eliminate some of the hindrances arising out of the unstable
conditions.

First of all, foreigners will be wise to study the language in its more
moderate aspects. This will help them establish a closer contact with the
classical Norwegian literature in which they may also be interested. They
will find it most profitable to begin with articles in the newspapers, primarily
the Oslo press. Of great help are essays in periodicals and scientific magazines,
literary material in which there is no use of colloquialisms and slovenly
language. Authors of fiction are naturally not so bound by strict orthographic
rules, and in conversational language they often have to employ dialect and
slang. On the other hand, some authors use less of this, and highly
recommended are translations of foreign non-fictional literature.

With regard to the spoken idiom the situation is more complex. The
historical and social facts that have made it so difficult to recognize one
written norm, have made it still harder to agree on a spoken standard, which
in other countries is strongly supported by the authority of a traditional
literary language. Lack of this authority is most keenly felt in Nynorsk
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where the literary tradition is fairly short. Generally speaking the oral
language used by the higher intellectual and academic professions is closer
to the written idiom, and this is more so in Bokma4l than in Nynorsk. Radio
broadcasts are of help to those who want to hear Norwegian spoken. Good
linguaphone courses are also obtainable. It will be noted that the Norwegian
grammar is simpler than that of many other languages, and it appears that
foreign students can master it quite rapidly. Both in England and the
United States good manuals and text-books are available, which can provide
the student with a solid foundation in spoken and written Norwegian.
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NORWAY Kitiiphanesi Argivi
No o5 @_41% /3
\_\
Total populatign: 3.277.200 schooling (mentally defective)
Total area: 324.000 sq. km. National income estimate: (1951)

Population density: 1O per sq.km.

15.504.000.000 Kroner
Public expenditure on education:

Fopulation, between compulsory (1951) L402.600.000 Kroner

school age limits (7-14 years
of age): 1951: 338,232

Pupil/teacher ratio:
1938-19395 28,95

Total enrolment, between compul- i
sory school age’limits: 1951-52: 1950-1951: 25.12
337.198 Cost per pupil in primary schools:

Illiteracy rate: There is no il-

1950-1951: Norwegian kroner 720.-

literacy in Norway except the Teachers in training/teachers ratio:
very small percentage of the po- 1938-1939: L4.4s
pulation which is not fit for 1950-1951: 14,36

(For definitions cp. page 2i.)

Legal basis.

1935
1936
1936
1938
1940
1946
1948
1949
1950
1951

Act
Act
Act
Act
Act
Act
Act
Act
Act
Act

There are no special references to education in the Nor-
wegian Constitution of 1814,
Main laws now (1952) in force:

on
on
on

on
on

Secondary Schools.

Primary Schools in the country areas.
Primary Schools in towns.

Teachers’ Training.

Vocational Schools.

Continuation Schools.

Correspondence Schools.

Folk High Schools.

Apprenticeship Training.

Special Schools for Handicapped and Mentally

Deficient Children.
Provisions for compulsory schooling are laid down in

the above-mentioned acts on primary education.



Administration.

The Ministry of Church and Zducation, with few ex-
ceptions, controls the whole educational system of the kingdom.
While the Ministry deals with all questions of finance, appoint-
ment and administration, matters of a pedagogical nature are
entrusted to councils:

State Council of Secondary kducation (Undervisningsridet).
State Council of Teachers’ Training (Lererskoleradet).

State Council of Vocational and Technical Education (Yrkes-
opplzringsradet).

Council for Secondary Commercial Schools (Undervisnings-
nemnda for handelsgymnasene).

Committee for Commercial Schools (Eksamenskommisjonen for
handelsskolene).

State Council for Correspondence Schools (Brevskolerédet).

Members of the councils are appointed by Roal nomination for
five years at a time; they retain their normal positionsin
the educational system, make visits of inspection to schools
and meet periodically in conference. In this way each council
keeps in close touch with the conditions and needs of the
schools in every part of the country, and has complete freedom
to make recommendations to the Ministry, with which the final
decision in all fundamental questions always lies,

The Ministry comprises the departments and divisions
shown in the organisational chart of the Norwegian Miniglry of
Church and Education:
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lst School Division.

Advisory councils: State Council of Vocational and
Technical Education, Council for Secondary Commercial Schools,
tommittee for Commercial Schools, Btate Council for Correspondence
Schools.

Supervision and administration of the vocational and
technical school system, commercial schools andg correspondence
schools. (Act on Vocational Schools, Act on Apprenticeship
Training, Act on Correspondence Schools.)

2nd_School Division.

Advisory council: State Council of Secondary fducation.
Affairs relating to the training of teachers for secondary schools,
Supervision and administration of the secondary school system (real-
skoler and gymnas). (Act on Secondary Schools,)

3rd School Division,

Supervision and administration of the primary school
system and the continuation schools., (Act on Primary Schools in
the country areas. Act on the Primary Schools in towns. Act on
Continuation Schools.)

4th School Division.
Accounting office for State funds to the primary and

continuation schools,

5th School Division.
Advisory council: State Council of Teachers’ Training.

Supervision and administration of the teachers’ training colleges,
the folk high schools, the State School for Physical Zducation
(Statens gymnastikkskole), the State Teachers’ Training College
for Art and Manual Crafts (Statens sloyd- og tegnelererskole).
(Act on Teachers’ Training, Act on Folk High sehools. )

6th School Division.
(Directorate for the Special Schools.)

Supervision and administration of all types of special
schools., (Act on Special Schools for Handicapped and Mentally
Deficient Children.)



The Director General of Education is recruited on a
competitive basis from non-official professional ranks and is thus
able to provide professional leadership to the whole school system.

Educational administration in Norway is considerably
decentralized. For secondary schools the headmaster (rektor) has
great freedom of action; as a rule he 1z assisted by a ccun:il of
governors (representing the municipality, the State and the teachers)
which supervises financial matters, school plant and makes recom-
mendations for appointments. The primary school system is controlled
by the Ministry through directors who supervise and Inspect the
schools of a given diocese. The dirsctor reports on primary con-
tinuation, young people’s schools and teacher training colleges.

He also acts as adviser to the County School Council, an elected
body responsible for preparing the county budgst 1n respect of
education and for other general matters affecting the county as a
whole. At the municipal level the local school council {comprising
representatives of the Church, the local council and the teachers)
exercises the most direct supervision of primary, continuatlon and
special schools; The council is responsible for curricula, time-
tables and budget proposals. Finally, each school has a manage-

ment mommittee for promoting good home-school relations.

With the exception of the few private schools, Norway’s
schools are maintained by pubiic funds, the expense being divided
between the central, provincial and local authorities. The munici-
pality bears the ccst of premises and equipment, whilst the State
contributes to the salaries of teachers according to a prescribed
rate. tate subventions to local authorities are designed to equa-
lize opportunities, so that grants arc also made for buildings, free
school supplies and dental service, at a varying rate according to

the municipalities’ resources.

ORGANIZATION.

Pre-schoocl education.

Nursery schools, being regarded as part of the family
upervision of the

and child welfare, are at present under the s
Ministry of Boelal Affairs.



Primary education.

The primary course lasts seven years. Urban primary
schools have seven classes, and all teaching takes place in the
forenoon. For rural areas the scattered population makes for cer-
tain adaptations: a number of schools are undivided, or allow pu-
pils to attend on alternate days. There is a trend towards con-
solidation, however, with pupils transported by boat and car to
central schools. The primary curriculum includes “hristian know-
ledge, Norwegian, arithmetic, writing, singing, local knowledge,
drawing, physical training, carpentry, sewing, history, geography,
domestic science and gardening. English may be taught in the two
top classes.

Primary =sducation is free.

Secondary education.

Each municipality is entitled to adopt an eighth com-
pulsory school year, arranged as a continuation school (framhalds-
skolen). The Act regulating these schools was passed in 1946, but
there is no statutory obligation on local authorities to set up
continuation schools. At present the course is organized along
two lines - one providing general education and the other more
directly technical.

At this point mention should be made also of the
various types of youth school. These are described more fully
under the heading "Adult Education" below, in due regard to the
interpretation usually given by foreign educators to the folk
high schools and other types. However, these schools provide a
post-primary education to young people, largely but not exclu-
sively in rural areas; the schools receive State aid, and although
informal they have a definite place in the organized school system,
since the course may qualify students to enter a secondary school
or teacher-training institution of more formal type.

The secondary schools proper are termed "higher edu-
cation" (hogre almenskoler). The Act of 1935 established two types
The former gives a more advanced general education wl.ich serves
both as a basis for further specialized training ant as a prepa-.
ration for intermediate posta in the public servic: and private
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concerns. Generally the realskole provides a three-year course
based on the primary school with instruction in two foreign lan-
guages (English and German). The final class 1is varied in dif-
ferent parts of the country to suit local needs. Apart from the
usual type, a number of other realskoler exist: three-year winter
schools for rural areas where the students have to work during
the summer; two-year country schools for gifted pupils who are
recruited by competitive entrance examination from the whole
county.

In an urban three-year realskole combined with a
gymnasium (see below) the two first years are the same for all
the students, including those who are not going to take the
matriculation examination (examen artium). For those who are not
working for an examen artium degree, there is a third year, with
a more practical type of advanced general education and an exami-
nation of a lower grade called "realskoleeksamen'". The students
who pass this examination are awarded a certificate.

On the final testimonial the subjects appear in two
categories, "written" and "oral". As far as the written subjects
are concerned, there is a countrywide written examination in the
latter half of May. This examination is given under the supervi-
sion of the State Council of S:condary Zducation. It is the same
for all schools and the papers are graded by committees of teachers.

The so-called "oral" subjects include all the subjects
offered except physical training, and the grades on the testimonial
are usually those given by the respective teachers in the courses.
They are called "oral! because théy are theoretically subject to
oral examinations at the end of the course. For practical reasons
no student is ever so examined in more than one subject unless he
has not gone to a regular realskole ( a realskole with examination
rights). Students, who have not gone to a regular realskole, are
called "privatister", and have to take examinations in all subjects.
(Ca. 24% of the students who were tested at the 1952 examination
were "privatister".) l

The gymnasium provides a secondary education in pre-
paration for further studies. The course lasts five years when it
is based on the primary school with instruction in English. A six-
Year course might be offered to pupils in rural areas. Some four-



year gymnasiums in the rural areas are based on the continuation
school, For practical and financial reasons the first two clas-
ses of the realskole and gymnasium are similarly organized; there-
after the gymnasium students have the choice of the following
sequences: science, modern language sequence, Latin, natural sci-
ence and Norse. _

The science sequence and the modern language sequence
hold the greater part of students in the gymnasium. According to
a statistic for 1948/49 the modern language sequence had 46% of the
total number of students graduating in the spring 1949, the science
sequence about 45.7%.

The weekly schedule for the sciece seguence and the modern lan-
guage sequence:

B L R g B
Religion 1 1 1 3 1 1 1 3
Norwegian 5 5 6 16 5 5 6 16
German 3 - = L L - 8
English L L = & 5 7 3 20
French L L 4 L2 L4 6 7 17
History 2 3 5 10 2 3 B 10
Geography 3 - 1 L4 3 - - 3
Biology - 2 - 2 - . L4 L
Chemistry +

physiology 4 - - L b - - L
Physics - 6 6 12 = = = %
Mathematics 6 5 7 18 L4 5 ~ 9
Descriptive

geometry - 1 1 2 = - = -
Physical

training 3 L 4. v X% 3 b L 11
Singing 1. 1 L 2 1 1 it 3

Totals 36 36 36 108 36 36 36 108

The final examination at the gymnasium is called
examen artium. This examination is also given under the super-
vision of the State Council of Secondary Education. As is the
case with the realskoleeksamen, the subjects are divided into
"written" and "oral!" on the final testimonial issued to the stu-
dent upon passing the exeamination. In general the written exam-



ination grades are given more weight than the oral grades.

Students who are graduating from an ordinary gymna-
sium (a gymnasium with examination rights) are examined in Jjust
one oral subject, while students from gymnasiums without such
rights have to take examinations in all subjects. (At the 1950
examination about 21% of the students tested were "privatister".)

The certificate issued upon compietion of the examen
artium entitles the student to enrol at the universities and col-
leges for further studies.

Vocational education.

Close collaboration between the public authorities
and private enterprises has ensured for Norway & comprehensive sys-
tem of vocational education.

The 1940 Act on technical schools for crafts and indu-
stries provides a unified pattern for schools of this group so that
a bright pupil may work his or her way up to the higher levels of
training. The technical schools are designed to give practical
instruction and theoretical knowledge as a supplement to the train-
ing that is obtained at the place of employment. They fall into
the following categories:

1. Schools providing training prior to the period of apprentice-
ship. Workshop schools. (Verkstedskoler.)

2. Schools providing training during the period of apprentice-
ship. Apprenticeship schools. (Lerlingeskoler.)

3, Schools providing training after the period of apprenticeship.
BElementary technical schools. (Elementzrtekniske skoler.)

4. Technical occupational schools. (Tekniske fagskoler.)

5, Technical schools. (Tekniske skoler.)

In the above-mentioned act of 1940 provisions are made
to enable the students to proceed through the vocational and techni-
cal school system, step by step, to the highest technical education
given on the university level. On the top of the two-year technical
school there is planned an additional course of one year leading to
a matriculation examination which entitles the students to enrol at
the Norwegian Technical University. Owing to the World War II and
the reconstruction this course is not yec established, but the plan
will be effectuated within a short time
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The ordinary workshop school as a rule offers a course
of training of one year’s duration. If the training is given for
one full school year, the tralnees also receive theoretical tuition
corresponding to that of the three-year apprenticeship school (see
below). The standard plan for the training given in the workshop
schools is worked out by the State Council of Vocational and Tech-
nical Education and approved by the Ministry. '

The apprenticeship schools are intendsd for industrial

trainees who enter a paid occupation after the completion of the
elementary or the continuation school. Simultaneously with their
becoming apprenticed trainees shall be entered into the apprentice-
ship school. Normally the apprenticeship school is of three years’
duration, but there are also schools which, with their supplementary
courses, last four years. The subjects taught comprise Norwegian
and correspondence, drawing, mathematics and surveying, sciance,
occupational economics and occupational science and drawing.

The tuition is ordinarily given after working hours.
Pursuant to the act of 1940 on vocational schools the sum of working
and training hours is not to exceed L& hours per week. The act also
comprises provisions for payment of the trainses’ expenses incurred
in the school attendance, notification of apprenticeship contracts
etc. Further detailsabout apprenticeship training are laid down in
the Act of 1950 on Apprenticeship Training, cp. the chapter on
Legal basis.

The object of the elementary technical schools is to

give general education and elementary technical training to workers
and employees in industrial works. These schools are specially in-
tended for trainees employed in production and wishing to acquire
technical knowledge of a‘somewhat more comprehensive character than
that afforded by the apprenticeship school. On the whole, however,
the elementary technical schools teach the same subjects as the ap-
prenticeship schools, but the trainees attain a more advanced know-
ledge, because in most cases they are older, and lessons given during
the day prove mors effective. The age of admittance to the element-
ary technical schools is 17.

The technical occupational schools are not an ordinary

part of the vocational training programme. They are practical-
theoretical schools established for the purpose of giving the edu-



cation required for various positions in works and industrial plants.
Thus they train their students for further positions as foremen,
works managers, designers and similar qualified positions.

The coursés at the technicael occupational schools
have a duration of two years. They are day schools and the practi-
cal and theoretical education is given in the approximate proportion
of 50% each. The age of admittance to the technical occupational
schools is 16. Students, applying for admittance on the basis of a
primary school certificate, have to take and pass en entrance exam-
ination test. Students, having completed realskoleceksamen, are
exempted from this test.

The 1940 Act provides for a one year additional course
on the top of the two-year course at the technical occupational
schools. This supplementary course is intended to give further in-
struction either in general subjects or in technical subjects or
in both of them, according to needs. The immediate aims are to
qualify the students for technical schools.

The elementary technical schools and the technical
occupational schools are intended to supply industry with labour
technically trained to a certain standard of skill.

The objectives of the technical schools are to give

the students technical and general education. These schools are
purely theoretical schools intendzd for students wanting to obtain
technical education in order to qualify for responsible and leading
technicel positions as works managers, master builders, contractors,
designers, technical assistants in state and municipal administra-
tion and other positions where no university education is required.
The ordinary courses at the technical schools last two
years. Students applying for admittance to the technical schools
have to have reached the age of 17. At least they must have two
years of apprenticeship training in the field in which they want
to specialize at the school. 1In advance this treining has to be
approved by the school concerned according to the regulations set
by the Ministry. Before admittance the student, who'applies on the
basis of a primery school certificate and the above-mentioned
practical training may attend a preparatory course of half a year’s
duration. If the results of the tests given at the end of this
course are positive, the student will be admitted. Students with



realskolecksamen and students having passed the examination of a
third year course at the technical occupational schools mentioned
above, are exempted from any entrance examination test of the type
given at the end of the preparatory course.

The subjects taught in the technical schools are:
Norwegian and correspondence, foreign languages, commercial sub-
jects, citizenship, descriptive geometry, drawing, mathematics,
mechanics, physics, chemistry, construction of various types, land-
measuring, applied mechanics (engineering), electro-technics,
mechanical and chemical technology, business and industry economics
and physical education. Not all of these subjects are offered in
the same course, as the courses are divided into branches (sequences)
specially adapted to train the students for different services upon
graduation.

As mentioned above there is planned for an additional
third school year on the top of the technical school. The exam-
ination to be passed at the end of such a course will qualify for
the same degree of competence as the matriculation examination as
far as the entrance to the Norwegian Technical University is con-
cerned.

Besides the vocational and technical schools Norway
has a number of other schools and institutes which furnish vocation=-
al and technical training in shorter or longer courses. Some )
them are institutions which offer in-service training for crafts-
men and workers. Along with the training courses such an insti-
tution as the State Technological Institute carries out research
work,

Mention should also be made of the State School for
Arts and Crafts which, in a way, as far as some courses are con-
cerned, ranks as a college. The courses at this school differ
widely in scope and duration, some of them lasting as much as
4 - 5 years. The list of courses comprises for instance orna-
ment drawing, finer metal work, textile, woodcraft, ceramics and
graphics, applied arts etc. '

The State School for Teachers of Arts and Crafts
(Women) offer education in sewing, applied arts and training of
needlswork teachers for primary and secondary schools.

There are also established schools for foremen in-



tended to train skilled supervisors in the iron and metal industry,
in the mines and woods and in other occupations.

The vocational and technical school system of Norway
has developed rapidly after the World War II. On the part of the
Government steps have been taken to expedite the development of
this vital part of the nation’s educational programme.

Supervision of the technical school system is entrust-
ed to the State Council of Vocational and Technical Education.

Some of the schools are maintained by the State, with contribu-

tions from the municipality or county; others are municipal schools,
with the State contributing up to one-half of the running expenses;
still others are set up by private industries, and they receive a
State grant when they have been approved by the Ministry. Each
technical school has its own council in which over half the members
represent the practical trades concerned both as employers and

workers.

Schools for other occupations.

A great variety of other types of schools provide for
education for other occupations. These schools are not covered by
the Act of 1940. 1In some cases schools of this type are not regu-
lated by law, but their origin is based on laws or regulations per-
taining to ecertailn occupations. This applies for instance to-the
commercial schools of which there are two categories: elementary
commercial schools (handelsskoler) and secondary commercial schools
(handelsgymnas).

‘Tha elgr #tory commercial schools provide for technical

business training. These schools are either day schools or evening
schools, or combined. There is no entrance examination involved in
the admittance, and students are admitted either on the basis of a
primary school certificate or on the basis of additional general
education such as continuation school or the realskole.

The elementary commercial schools offer two main types
of courses: a six months’ course and a one-yesr course, both of
which are day courses. The same courses might be transformed into
evening courses of one year or two years respectively. The curri-
culum, comprising a certain minimum of subjects, somewhat different
for the two above-mentioned courses, is set by regulations. 1In
addition to the compulsory commercial subjects, the schools offer
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rather a wide variety of optional subjects; such as foreign lang-
uages, geography, history of commerce, political economy, atc.

The majority of elementary commercial schools are
private, but some of them are run by %the municipalities.

The leaving certificate examination is supervised by
the Committee for Commrcial Schools, appointed by the Ministry.
Students, holding certificates from the courses mentioned above,
are entitled to a tradesman’s licence.

The secondary commercial schools are intended to give

a somewhat higher commercial education together with general educa-
tion on a secondary school level. The proportion of the two areas
is about 50% &ach.

The secondary commercial schools are day schools with
three years of study. Admittance is confined to students who have
two years of general education in the realskole or in the gymna-
sium, or students with realskoleeksamen. Thus, there is no conti-
nuous upward line between the elementary commercial schools and the
secondary commercial schools.

The programme offered in the secondary commercial
schools comprises the following subjects: Norwegian, English, French,
German, history, geography, mathematics and business accounting,
natural science, business law, political economy , bookkeeping, the
organizabibn and technique of commerce, industrial economy, typing
and physical education. In addition to the above listed compulsory
subjects Spanish and shorthand are rendered optional to the students.

The leaving examination at these schools, if passed,
entitles the students to enter the State College of Business Admini-
stration and Economics, or to take up the study of political econo-
my at the universities.

Apart from the ordinary three-year course the commer-
cial secondary schools offer two courses based on the matriculation
examination (examen artium), a secretarial course and a general
commercial course. These two courses are day courses of one year’s
duration. |

All the examinations at the secondary commercial schools
are supervised by the Council for Secondary Commercial Schools,
appointed by Royal nomination. Students holding certificates from
the courses outlined above, are entitled to a tradesman’s licence.
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The secondary commercial schools are maintained by
municipalities without any State subsidy.

For other occupations there are provided schools
which give training and education of different duration. Thus
there are established occupational schools for fishery, agricult-
ure, dairy, horticulture, forestry, domestic science, catering,
shipping, engineering and also seamen’s schools etc. These schools
are not supervised by the Ministry of Bducation, but by other
ministries pertaining to the professions concerned.

Special schools.

Children who owing to mental or physical defects are
unable to receive their education in the ordinary elementary schools,
attend as far as possible schools specially established for them,
cp. the Act of 1951 mentioned above. The supervision of all kinds
of special schools is carried out by the Directorate for opecial
Schools, a division of the Ministry of Education.

The following categories of special schools are estab-
lished or under planning:

Schools for the deaf:
1. Kindergartens

2. Schools for children from the age of 7 years
3. Comeinuation schovls
4. Vocational schools
5. Schools for deaf of limited ability
Schools for the blind:
1. Nursery schools

2. Children’s schools
3. Continuation schools
4. Vocational training schools

In addition there are State schools for blind adults,for
men as well as for women.

A typical feature of the special schools for the deaf
and the blind is the workshop where instruction is given for car-
penters, basket-makers, upholsterers, brush-makers, piano tuners etc.
For women instruction is given in domestic science, weaving, knitting
and various women’s handicrafts. ©Some of the schools are residential,
for others provisions are made to accomodate the pupils.
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Special schools for children of limited ability.

A ten year plan for the development of this type of
special schools was adopted in.l9%7. This plan proposes:
1. Additional children’s schools including kindergartens.
2. Vocational training schools.

3. Small schools for children of limited ability suffering from
their environment.

At the moment the State runs six boarding schools for
children, with accomodation for about 600 children. The children’s
schools admit educable children of limited ability, from 8 to 16
years of age (IQ 50-75). Teaching and education in the schools are
intended to educate them for citizenship, to develop and train their
abilities and to teach them the necessary theoretical and practical
subjects.

For youngsters of limited ability there are established
three State vocational schools for boys. The duration of the course
given at these schools is two years. ‘

After completing their education at the vocational
schools the pupils are assisted in obtaining paid employment. The
aim of these vocational schools is first and foremost to make these
young boys of limited ability self-supporting and independent
citizens.

Special schools for those suffering from speech defects.

A national scheme for the case of those suffering from
speech defects was drawn up by a ministerial committee and submitted
to the Ministry in 19%9. This scheme comprises the following pro-
posals:

1, The bullding of a central institution.

2. The establishment of local boarding schools for those suffer-
ing from speech defects.

3. Increased state assistance to the spscial classes for children
in primary schools having defective speech.

During the years which have elapsed after the World
War II, great stress has been laid on the development of special
schools for blind, deaf, limited-ability children and for those
suffering from speech impediments. For the time being (1952) there
are, however, still children and youngsters on the waiting lists
for special training. But within a short time, when the national
scheme referred to above has been realized, the special schools of
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different types will be able to afford the necessary special train-
ing and education for those who need it.

Training of teachers for special schools.
The teachers at all special schools must have the nor-

mel teacher’s qualifications, and should have special training in
addition. Teachers of the deaf receive such tfaining at 1 - 2 year
courses and speech therapists receive one year’s additional train-
ing., Shorter training courses for teachers and employees at special
schools are also arranged or sponsored by the Directorate for Spe-
cial Schools. For in-service training of teachers at special schools
the State also grantsscholarships.

Teacher training,
The preparation of teachers for the primary school is

ensured by training colleges (lzrerskoler). Hequirements for teach-
ers trained for service in the primary and continuation schools are
established in the law and regulations concerning training of teach-
ers for primary schools, cp. the Act of 1938 mentioned above.

At the teacher training colleges there are two main
types of courses, a four years’ course and a two years’ course. The
former recruits pupils competitively from the continuation school,
folk high school and the realskole. Thus the teaching profession
is open to rural youth as well. Upon completing the final teach-
ing test, pupils acquire certain credits towards the matriculation
examination (examen artium), the university entrance examination.
The weekly schedule for the four years’ course.

Subjects taught: l.year 2.year 3.year L.year Tetel
Religion 2 2 2 2 10

Norwegian 7 6 5 g 23

Foreign language

(English) 5 3 2 - 10

History and citi-

zenship - 3 3 3 9

Geography 3 2 - - 5

Natural science:
2) Physics and
chemistry 2 3 2 - 8
b) biology 2 2 2 2 3

(Continued) a1 20 17 13 73




Subjects taught: l.year 2.year 3.year k.year Total
(Continued) zhl 22 17 13 73
Mathematics and
geomatry L 4 3 = 11
Pedagogy * L 4 10
Teacher training (practice) - 2 b 9 13
Singing and 2 1 2 2 7
music 1 1 - - 2
Drawing 2 2 2 2 o]
Writing 1 - - - i
Crafts 2 2 2 2 e}
Physical training L 3 3 L 14
Totals 37 37 37 36 U7

In addition to the above listed compulsory subjects
the students have to attend short courses in gardening and libra-
rianship. Domestic science is rendered optional to the students,
and instruction is given in rather short courses.

The ordinary two-year course is reserved for students
who have graduated from the gymnasium (all sequences), whilst the
two-year English course only admit students from the modern lang-
uage sequence (English branch) of the gymnasium. At the last mention-
ed course the students yualify as teachers of English in the prima-
ry schools.

The weekly schedule for the ordinary two-years course.

Subjects taught: _ l. year 2, year Total
Religion L b 8
Norwegian 2 2 L
Citizenship ¥ = 1
Natural science 3 3 6
Mathematics i - 1
Pedagogy 6 6 12
Teacher training (practice) 5 8 13
Singing and 2 3 5
music 1 b4 2
Drawing L 3 7
Writing i - 1
Crafts 3 3 6
Physical education 4 L 8
Totals - 37 37 i



The weekly schedule for the two-yeard English course:

Subjects taught: 1., year 2. year Zotal
Religion 3 3 &
Norwegian 2 L ‘e
English 10 10 20
Citizenship 1 -
Natural science 2 it 3
Mathematics 1 - 1
Pedagogy [ 5 9
Teacher training (practice) 5 8 13
Singing 2 2 L
Drawing 2 2 4
Crafts 2 2 g
Physical education el 3 6
Totals £ 37 74

For the two-year courses there are the same additional
compulsory subjects as for the four-year course. The same optional
subject is also represented in the curriculum.

Fursuant to the regulations the students have to pass
the examinations in each of the above listed compulsory subjects
in order to be granted certificate for teaching in primary and
continuation schools.

The teachers’ training colleges are run by State funds
and all of them have the same curriculum, The training of teachers
is provided free of charge and the State allots bursaries.

Primary school teachers in service may apply for leave
to acquire special training in one or more subjects. A number of
institutions provide this specialized training: The State School
for Physical Education, The State School for Arts and Crafts, The
State School for Teachers of Home Economics, The State School for
Teachers of Arts and Crafts (Women). Courses usually last one
year, instruction is free and bursaries are awarded. In addition
to the courses provided by the above-mentioned schools, there is
a wide variety of short in-service training courses, arranged
either by the State or by the teachers’ associations, or jointly.

Secondary school teachers are trained at the univer-
sities; the teachers of foreign languages, history etc. at the
departments of liberal arts, the teachers of mathematics, physics



Utbildning av tridgirdsmaéstare 4r anordnad-vid tre trddgdrds-
skolor. Kurstiden ar vid tvad av skolorna 16 . minader och vid den
tredje skolan 20 ménader. Intradesildern &r lidgst 20 ar. Vidare ford-
ras for intrdde minst tre till fyra ars praktik i tridgardsskétsel.
Utbildning av tradgardskonsulenter etc. 4r tvdirig och anordnas sa-
som hogre tradgardskurs vid Alnarps lantbruks-, mejeri- och trad-
gardsinstitut. Intradesaldern ar ldgst 24 ar. Samtliga tradgardssko-
lor dro internatskolor och statsunderstéd utgar enligt i huvudsak
samma grunder som gélla for lantmannaskolor etc. Eleverna kunna
erhélla statsstipendier med hogst 90 kronor per manad. Férutom
ovannidmnda skolor finns en icke statsunderstédd triadgardsskola,
som anordnar tvAariga kurser for utbildning av tridgérdsmastare.
For att vinna intrdde fordras att ha fyllt 21 ar och att ha minst
tre ars tradgardspraktik. Elevinternat finns.

Kortare statsunderstédda trddgdrdskurser ordnas framst av hus-
héllningssallskapen samt vid en del folkhégskolor och lantman-
naskolor.

Larlingsutbildningen inom trddgdrdsndringen ar fyraarig. De tva
forsta larodren tillbringas p4 en och samma arbetsplats. Under de
bida foljande liroaren skall larlingen s6ka utbildning vid tvenne
andra foretag si att den praktiska utbildningen under de fyra liro-
aren forvirvas vid tre olika arbetsplatser. Den praktiska utbild-
ningen kompletteras med teoretisk utbildning, som meddelas per
korrespondens, vid tradgirdsskolor och kommunala anstalter for
yrkesundervisning.

For att meddela personer, som vuxit upp vid jordbruket, kunska-
per for tillirdde till hégskoleméssig utbildning finns ett tvaarigt
specialgymnasium, forlagt till folkhogskolan Hvilan. Statliga sti-
pendier utdelas. Internatskola.

Den centrala ledningen av utbildningen inom jordbruk inkl. ut-
bildningen inom mejerihantering och tradgardsskoétsel utbvas av
lantbruksstyrelsen, som sorterar under jordbruksdepartementet.

Viss kursverksamhet pa jordbrukets omrade anordnas &ven,
efter samrdd mellan G6verstyrelsen for yrkesutbildning och lant-
bruksstyrelsen, vid kommunala anstalter f6r yrkesundervisning.

Vid en sirskild fiskeriskola utbildas sidana tjanstemin foér fiske-
vard, fiskodling och fiskeriundervisning som fiskmistare, fiskeri-
konsulenter och fiskeriinstruktérer. For intrade i denna skola ford-
ras att ha fyllt 18 ar, att ha genomgéatt tva arskurser vid folkhdog-
skola eller ha motsvarande kunskaper samt av fiskeristyrelsen god-
kiand praktik i fiske och fiskodling under minst tva &r. Foér yrkes-
fiskare anordnas diarjamte navigationskurser vid tre folkhégskolor,
varjdmte ambulerande sddana kurser anordnas av en linsstyrelse.

Inom skogsbruket finnas fyra under doménstyrelsen stidende stat-
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liga skogsskolor samt en enskild skogsskola, vilka anordna ettariga
kurser for utbildning av skogvaktare eller dirmed jamférlig befils-
personal. Intradesalder lagst 19 och hégst 29 ar. For intriide fordras
minst tjugo manaders godkind praktik samt att ha genomgatt en
fyra méanaders forberedande skogskurs, som anordnas av staten
tvd glnger arligen pa tva platser. En liknande kurs anordnas dven
vid ovannidmnda enskilda skogsskola. For befattningar, fér vilka
hogre utbildning 4n skogsskola ir 6nskvird, anordnas ettariga kur-
ser vid en statlig skogsmdstarskola. For intride i denna ldroanstalt
fordras att ha fyllt 19 ar och att ha genomgatt skogsskola. Intride
kan dven vinnas av den som genomgétt forberedande skogskurs och
har skogspraktik men icke genomgatt skogsskola utan i stillet for-
varvat lantbruksutbildning eller avlagt realexamen. Vid sivil skogs-
mastarskolan som vid skogsskolorna och de foérberedande skogs-
kurserna finnas elevinternat. Statsstipendier utdelas till elever i
skogsskolorna och skogsmaistarskolan. Fér arbetarpersonal ord-
nas kortare kurser av skogsvardsstyrelser, dominstyrelsen, skogs-
bolag m. fl. Statsunderstéd utgar till kurser, som std under tillsyn
av skogsstyrelsen och anordnas av skogsvardsstyrelser. Sadana
kurser anordnas antingen med enbart muntlig undervisning eller
med kombinerad muntlig och skriftlig undervisning. Kurser med
enbart muntlig undervisning anordnas sdsom ungdomskurs fér
meddelande av grundliggande yrkesutbildning &t ungdom, skogs-
arbetarkurs fér meddelande av 6kad yrkesutbildning at skogsarbe-
tare, kérarkurs for meddelande av undervisning i skogskérslor och
vad dirmed 4ger samband samt férmanskurs fér utbildning av ar-
betsférmén. Vidare anordnas med anslag av statsmedel allméinna
skogsvardskurser avsedda att meddela kunskaper i skogsskotsel
for dgare till bondeskogsbruk och deras séner. Vid de flesta lant-

manna- och lantbruksskolor limnas ocksd undervisning i skogs-
bruk.

Ovrig ‘yrkesundervisning

Inom andra néiringsgrenar 4n de som ovan behandlats meddelas
en omfattande yrkesundervisning i skolor och kurser i anslutning
till offentliga institutioner eller samhdlleliga féretag, t. ex. sjuk-
skéterskeutbildning vid sjukhus, viss yrkesutbildning vid férsvars-
véisendet, post, telegraf, tull, jarnvigar, sparvigar m. m. Undervis-
ning for utbildning av fartygs- och maskinbefil pa svenska handels-
fartyg meddelas vid fem sjébefdlsskolor, vilka std under central
ledning av kommerskollegium och framst avse utbildning pa hégre
stadium.

Till yrkesutbildande undervisningsanstalter riknas ocksa uni-
versitelten, hogskolorna och akademierna.
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Yrkesutbildningens omfatining

Den relativa elevtillstromningen till hégre skolor har sedan
mitten av 1930-talet stigit praktiskt taget oavbrutet och i mycket
jamn och stadig takt. Man kan ridkna med att omkring en tredje-
del av en irskull numera vinner intridde i realskolan och dérmed
jamforbara skolformer i det allminbildande skolviasendet. Ganska
manga elever i realskolan avbryta studierna efter ett eller ett par
ar. Ar 1950 var det omkring 10.800 ungdomar som avlade real-
examen, varav 1.300 praktisk realexamen. Elevantalet i yrkesbe-
staimda hogre folkskolor uppgick hosten 1950 till cirka 1.250.

Aven elevtillstromningen till gymnasierna inom det allm4nbildan-
de skolvisendet 6kar och f6r nirvarande gar omkring 8 procent
av en Aarskull till sddana liaroanstalter. Under 1920-talet uppgick
antalet avlagda studentexamina till i genomsnitt nagot 6ver 2.000
per &r. Under 1930-talet agde en stark 6kning rum och &r 1940 ut-
examinerades 3.800 studenter. Ar 1950 uppgick antalet avlagda stu-
dentexamina till omkring 4.500.

Antalet elever vid under 6verstyrelsens for yrkesutbildning in-
seende stdende liroanstalter med undervisning pé larlings- och yr-
kesskolstadiet inom industri och hantverk samt handel och hus-
ligt arbete framgér av nedanstdende sammanstillning.

Antal elever i statsunderstédda anstalter
for yrkesundervisning

Ldsdr kommunala™ enskilda
1934/35 30 046 7785
1935/36 33 279 7 747
1936/37 36 695 7 958
1937/38 40 092 7717
1938/39 43 351 8136
1939/40 42 889 7 369
1940/41 46 489 7 168
1941/42 49 912 8 351
1942/43 56 000 9019
1943/44 61477 9171
1944 /45 66 918 9 361
1945/46 75 023 10 978
1946 /47 80 926 11 064
1947/48 90 128 10 893
1948/49 99 892 13 228

* Larlings- och. yrkesskolor, kommunala och centrala verkstadsskolor,
handelsskolor, husmodersskolor m. fl. Beredskapskurser for verkstadsin-
dustrin och yrkesutbildningskurser for arbetslésa m. fl. inga icke; i s&-
dana kurser ha fr. o. m. maj 1940 t. o. m. utgdngen av &r 1950 deltagit
sammanlagt 19.124 personer.
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Den snabba stegringen av antalet elever i statsunderstédda kom-
munala anstalter fér yrkesundervisning fortgar. Enligt preliminira
uppgifter kan silunda antalet elever i dessa laroanstalter uppskat-
tas till minst 105.000 under liaséret 1949/50 och till minst 110.000
under lasiret 1950/51. Av dessa ha dock endast i runt tal 10.000
under vartdera av bada dessa lasar gatt i heldagskurser om minst
fem ménaders lingd. Ovriga ha gitt i kurser med deltidsundervis-
ning eller i kortare heldagskurser. Ndra hilften av samtliga elever
aro over 24 ar och endast en sjittedel under 18 ar. Kursverksam-
heten inom husligt arbete omfattar inemot hilften av hela elev-
antalet och aterstoden ir ganska jamnt fordelad pa dels industri
och hantverk dels handel.

Av de i runt tal 10.000 elever, som gatt i heldagskurser om minst
fem méanaders ldngd, ha omkring 5.500 elever gitt i verkstadsskolor
(cirka 2.500 i centrala verkstadsskolor och omkring 3.000 i kom-
munala). Av aterstoden ha omkring 1.500 elever gatt i kurser for
industri och hantverk (framst tekniska skolor), 2.000 inom handel
(huvudsakligen ettariga handelskurser) och omkring 1.000 inom
husligt arbete (husmodersskolor, barnskéterskeskolor ete.)

Betriffande de statsunderstédda enskilda laroanstalter, varom
har ar fraga, torde elevantalet icke ha 6kats under lidsaren 1949/50
och 1950/51 utan kan uppskattas till ungefar samma antal som
under lasiret 1948/49, d. v. s. i runt tal 13.000. Inemot halften av
elevantalet hanfor sig till kurser inom handel; aterstoden férdelas
P4 dels husligt arbete, dels — och detta &r stérre delen — industri
och hantverk. Omkring 3.000 elever deltogo i heldagskurser om
minst fem ménaders lingd inom industri och hantverk, handel och
husligt arbete.

Vad sarskilt angar verkstadsskolorna framgar av nedanstdende
sammanstillning elevernas férdelning pa olika yrkesavdelningar
under lasaret 1950/51 enligt uppgifter avseende senare hilften av
oktober 1950.

Antal ndrvarande elever i olika yrkesavdelningar i verkstadsskolor
under senare hdlften av oktober 1950

Centrala| Komm. |Enskilda
Yrkesavdelning for verkst.- | verkst.- | verkst.- | Summa
skolor | skolor | skolor

EITLRTIE0 g oo s R — 8 — 8
SyetSATeR IR sriid o i v s as s — 17 — 17
Rep.-smed.-svets. «...vovevedaan 159 23 —— 182
Lantbruksmaskinrep. ........... 16 — — 16
Bleck- o. platslagare ............ 73 ¢ 1 - 74

Transport 248 49 — 297
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Centrala| Komm. |Enskilda
Yrkesavdelning for verkst.- | verkst.- | verkst.- | Summa
skolor | skolor | skolor

Transport 248 49 — 297
Metallarbetare .......coc0v0i0s 476 1032 173 1681
Motormekaniker ............... 13 74 — 87
Bilmekaniker .................. 187 198 — 385
Bil- o. flygmotormekaniker .... 30 11 — 41
Hlygmeleanileer .. i anlion oo, 119 225 — 344
Flygmotormekaniker .......... 15 — — 15
BIBKECIRRBEY) ; <s b vcvis nin o055 s 5 oo 223 334 — 557
Radiomontérer ................ 2= 30 — 30
Instrumentmakare ............ 68 60 — 128
WITNAKATIE ' woais 50 S diewate 5 <hed fupee 2 — 13 8 21
Girkelstigare ® L o il v 16 -— — 16
Verkstadssnickare ............ == — 22 22
Snickeri 0. smide . .:...on.n.0s — 16 — 16
Modellsnickare ................ — 3 — 3
Mobelsnickare ................. 206 392 23 621
drabildhuggare .. ez -wssen:r - — 7 — 7
BAthYOoarei i, isa aul  nhe s sl o als — 5 — 5
Fotografer o x -aims s sios bves — 27 — 27
Charkuterister = 10 — 10
Skriddare . ..ve.ws 7 65 16 88
Damskraddare — 10 — 10
Sémmerskor? 4 236 54 339
Hattmodister — 28 — 28
KOTSIATOL. U o 50 isisi o 516 36, Bise s o e 21 — 21
Pilssommerskor ............... = 11 -— 11
TAPELSETATE . i eie v siesione o aisha s 48 35 — 83
Betong- o. asfaltarbetare ....... 5 — — 5
Byggnadssnickare ............ 178 51 — 229
MUTATE. & o voc oo 5 60 o5 90 & o8 fon s ol 179 101 — 280
MAIAEE vt o oot ol Voo s e 0 166 124 — 290
Viarme- o. sanitetsmontérer .....| 185 8 = 193
Vavnad o. heminredning ........ — — 10 10
ROekar. o o i et b i 50 22 — — 22
Kokerskor i storkok ............ 33 — — 33
Tvittpersonal ................ 9 - — 9

Summa| 2482 3176 306 5964

1 Hari ingd dven avdelningar for elektromekaniker.

2 Hari ingd dven avdelningar for byx- och vastsommerskor, konfek-
tionssommerskor och damkonfektionsindustriarbetare samt kldnnings-
sommerskor.
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Antalet elever vid de speciella yrkesskolorna fér vanféra, blinda
och dévstumma uppgar for nirvarande till omkring 650, varav ett
sjuttiotal dro utplacerade for yrkesutbildning hos enskilda nérings-
idkare pa skolorten eller i vissa fall, t. ex. for handelsutbildning,
vid en skola pa orten.

Antalet elever vid under socialstyrelsens tillsyn stdende yrkessko-
lor fér barn och ungdom, som omhéindertagits for skyddsuppfost-
ran, uppgar fér niarvarande till omkring 400.

Vad avser sddana enskilda skolor utan statsunderstéd, vilka i
huvudsak finansieras genom avgifter, har elevantalet vid tekniska
institut under héstterminen ar 1948 uppskattats till omkring 5.000
och vid handelsinstitut till ungefar samma antal. Vidare foérekom-
ma enskilda skolor utan statsunderstéd for industri och hantverk
och for husligt arbete, vid vilka elevantalet tillsammans torde upp-
g4 till nagra tusen. Hartill komma slutligen elever vid korrespon-
densinstitutens undervisning med yrkesutbildande inriktning.

Betriffande lirlingsutbildningen inom hantverket kan nimnas
att enligt en av Sveriges hantverks- och smaindustriorganisation
ar 1943 verkstalld uppskattning voro vid namnda tidpunkt om-
kring 12.000 larlingar under utbildning. Manga av lirlingarna inom
hantverket deltaga i kurser i statsunderstédda kommunala skolor
fér yrkesundervisning och fa dar den yrkesteoretiska delen av
utbildningen. '

I den av Statens hantverksinstitut anordnade kursverksamheten
deltog arbetsaret 1949/50 6.230 personer, fordelade pa 238 kurser.

I frdga om ldrlingsutbildningen inom industrin har av Arbets-
marknadens yrkesrad under aren 1947—1948 verkstillts vissa un-
dersokningar bland till Svenska arbetsgivareféreningen anslutna
foretag. Av till arbetsgivareféreningen d& anslutna foretag
drygt 8.000 med omkring en halv miljon arbetare — har yrkesra-
det erhallit uppgifter fran 3.200 foretag. Av dessa uppgavo 1.338
foretag att de hade sammanlagt inemot 8.000 liarlingar, varav
larlingskontrakt upprittats med 1.800. En del av dessa larlingar
deltaga — liksom larlingar inom hantverket — i kurser i statsunder-
stodda kommunala skolor f6r yrkesundervisning och erhalla déir
yrkesteoretisk utbildning. Ett tjugotal storre féretag inom metall-
industrin meddela utan understéd av samhéllet yrkesteoretisk un-
dervisning i egna skolor fér omkring ett tusental larlingar.

Arbetsledarinstitutet anordnade under &r 1950 31 kurser med
sammanlagt 1.024 deltagare.

Antalet elever i under 6verstyrelsens for yrkesutbildning inseen-
de stdende laroanstalter for yrkesundervisning pa hogre stadium
har 6kat avsevirt under de senaste dren och uppgick under hésten
1950 till cirka 7.000, fordelade enligt foljande sammanstéllning.

35



Antal elever hésten 1950 vid under éverstyrelsens for yrkesutbild-
ning inseende stdende ldroanstalter for yrkesundervisning
pd hogre stadium.

% Antal Antal

Laroanstalter skolor alever

Hégre tekniska laroverk .................. 15 3.790

Handelsgymmmasiert SWiltic Sol o e ws s o s 14 1.962

Konstfarkslkolane e Sl TELE oo ctimnion diernh o 1 816

Sarskilda anstalter fér yrkesundervisning:

Bergsskolan i Filipstad .................. 1 51 '

Textilinstitufet 1LBords 0. ekl i s s 1 98

Lennings textiltekniska institut .......... 1 163

(Eratiskalmnstirbet V- 2 ohor . bl o i s s 1 94

Summa 34 6.974

Antalet utexaminerade elever har fran ar 1940 till &r 1950 vid de
tekniska gymnasierna 6kats fran 300 till 750 och vid de tekniska
fackskolorna frdn 150 till 350. Vid handelsgymnasierna har antalet
utexaminerade okat fran 630 ar 1940 till 800 ar 1950.

Omfatiningen av yrkesundervisningen vid fasta lantbruksunder-
visningsanstalter lidsiret 1949/50 framgar av nedanstiende sam-
manstallning:

Skoltyper Antal elever
Eantbraksskiolor o i oo i i cue o sme s s 327
Lantmannaskolor . ewu:ioms e mmn s e 2.095
Lanthushéllsskolor ...................... 1.600
Jordbrukets yrkesskolor ................. 141 .
INTe T ERIS O] 0T Ry e S e 70 {
radgardsskolors 00 oln e 88

Summa 4.321

Antalet elever i det tvaéiriga specialgymnasiet vid Hvilan upp-
gick under lasaret 1949/50 till ett fyrtiotal.

Det sammanlagda elevantalet vid skogsmaéstarskolan, skogssko-
lorna och de forberedande skogskurserna uppgér i regel till inemot
300 per ar.

BV ISANY
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YRKESARBETE TEMPOARBETE




Du far Din utbildning vid vanfioreanstalternas yrkesskolor

Yrkesutbildning kan Du f& pa olika
sitt. Du kan f3 den inom nirings-
livet eller pa olika slag av skolor.
Radgor hirom nirmare med kurator-
kontor pa vanforeanstalt eller med
arbetsformedlingens  yrkesvigled-
ning. Vill Du ha undervisning av
lirare, som har sirskild erfarenhet
av skadade elevers problem, stir
vanforeanstalternas yrkesskolor till

Ditt forfogande.

Ett tjugotal olika yrkesavdelningar
finns. pd dessa yrkesskolor, och
man ordnar undervisningen i ménga

fall ute pa andra utbildningsstillen.

Hirnésand L]

Stockholm @

® Goteborg

® Hilsingborg

Oberoende av Dina egna !
eller Dina anhérigas ekono-
miska férhillanden fir Du

Din utbildning helt kost-

nadsfritt vid vanféreanstal-
terna.

* fri undervisning

* fri kost

* fritt logi

* fickpengar

Vanforeanstalternas yrkes- ‘
skolor finns markerade pa I

vidstdende karta. t

Utbildning inom:

Finmekanik
Metallslojd
Billackering
Mdobelsnickeri
Polering
Skrddderi
Skomakeri
Tapetseraryrket
Maleri
Konfektionssomnad
Barnklddessomnad
Klddsémnad
Husligt arbete
Diverseverkstaden

STOCKHOLM
170 elevplatser

Du kan sjilv vilja yrke och utbildningsort

7e

Utbildning inom:

Mekanikeryrket
Radioreparatoryrket
Mobelsnickeri
Polering

Sétteri

Tryckeri
Bokbinderi
Skréddderi
Fotografyrket
Skomakeri
Tapetseraryrket
Maleri
Linnesémnad
Barnklddessomnad
Klddsomnad

GOTEBORG
165 elevplatser

Utbildning inom:
Billackering
Mébelsnickeri
Polering
Korgmobelmakeri
Bokbinderi
Skrddderi
Skomakeri
Tapetseraryrket
Maleri
Borstbinderi
Linnesémnad
Barnklddessomnad
Klddsémnad
Modistyrket
Trikastickning
Diverseverkstaden

HALSINGBORG

130 elevplatser

Utbildning inom:

Mbbelsnickeri
Polering
Skréddderi
Skomakeri
Tapetseraryrket
Maleri
Linnesémnad
Barnklddessomnad
Klddsomnad
Husligt arbete

HARNOSAND
98 elevplatser



Erfarenheten har visat, att det knappast
finns nagon invalid, som inte passar in
nigonstans i produktionen. Det ar darfor

vik att man gor allt for att ta till vara

vars och ens ar pa biasta sitt. Yrkesvig-
hir nodvindig. Inom vaniore-

varden h man b t gora forsok med
psykologiska anlagsprovningar, visat

goda resultat. Eleven far ocksd prova pa
de olika yrkesavdelningarna, om sa be
Hir kan Du se nigra exempel pa de yrke

som finns pa vanforeanstalternas yrkessko-
lor. Det ir hantverks- och industribetonade
yrken, som dven passar for svart skadade.

utbildningen

I samtliga yrken ansluter sig
till den vid andra yrkesskolor vanliga. Vid
vanforeanstalternas yrkesskolor finns en sam-
lad erfarenhet rorande mdojligheterna att
i yrmaga med

jalpa en begrinsad arbets
iska hjilpmedel. Vid samtliga vanfore-
anstalter finns bandage- och protesverk-
stider, som star till elevernas forfogande.




Aktiebolaget
Férenade Tryckerier
Stockholm
1949

TDViSAM
Kutiiphanesi Arsivi

No oso- |/

NORRBACKAINSTITUTET

{ (Vanftreanstalten)

STOCKHOLM




NORRBACKAIN STITUTET utgor Karolinska institutets
ortopediska klinik samt omfattar dessutom skolhem, yrkesskolor

med elevhem och arbetshem.

Ortopediska kliniken

innefattar sjukavdelning och poliklinik. Pa polikliniken halles mottagning varje helg-
fri vardag kl. 10—12. Patient mottages endast pa remiss av likare och efter foran-
milan. For patient, som ej medfor medellshetsintyg, dr poliklinikavgiften 3: — kr.
per besok. A sjukavdelning ir vardavgiften 1: — kr. per dag 4 allmin sal. For poli-
klinisk réntgenundersokning utgar sirskild avgift.

M

yhanesi Arsivi

o589 - '1’9//j

Arbetsterapi pa sjukavdelningen.

For patienters forseende med erforderliga bandage, prote-
ser och ortopediska skodon finnes vid institutet bandage-
verkstad och ortopediskt skomakeri. Till dndamalet utgar
bidrag av statsmedel med 2/3 av kostnaden.

® Medellss eller mindre bemedlad kan komma i ainjutande av
statsbidrag for resa fran hemorten till institutet dvensom for
aterresa till hemorten. Ar for den sjukes transport vardare
nédvindig, kan resebidrag utgd dven for denne.

Patient a sjukavdelning anvinder sjukhusets klider.




Vid yrkesskolorna

meddelas yrkesutbildning huvudsakligen at normalbegavade vanféra med féretride
for yngre elever, dock ej girna under 16 ar. Forsta halvaret provas elev praktiskt

och teoretiskt med hinsyn till savil yrkesforutsitining som arbetsformiga och ar-
betsvilja.

Visar det sig efter genomgingen prévotid att eleven ej kan i visentlig grad tillgo-
dogora sig utbildningen, trinas han i visst tempoarbete eller upplires i visst arbete
av huvudsakligen sysselsitiningskaraktir eller utskrives fran skolan. Savil undervis-
ning som kost och logi bekostas i sin helhet av statsmedel.

@ Medellos eller mindre bemedlad elev kan komma i dtnjutande
av statsbidrag for resa fran hemorten till institutet dvensom for
aterresa till hemorten vid termins borjan och slut. Ar for elevens

transport vardare nodvindig, kan resebidrag utga dven for denne.

Yrkesskolorna sti under inspektion av Overstyrelsen for yrkesutbildning.

Kurser med 4-arig utbildningstid:

Finmekanik Mébelsnickeri Svarvning
Méobel- & rumsmaleri Maskinsnickeri  Skradderi
Billackering Polering Tapetserareyrket

Kurser med 3-arig utbildning:

Skomakeri Klidessomnad

Barnklidessomnad (enklare och finare) )

Kurser med 11/5—2 ars utbildning:

Hushallsskola  Konfektions-
Metallslojd somnad

Diverseverkstaden undervisar i:

Broderi Enklare vivning Hand- och maskin-
Mirkning Lampskdrmstill- stickning
Handarbete .  verkning m. m.

Knyppling Malning

Fullstéindig yrkesutbildning avslutas ofta, savitt méjligt, med
gesillprov.

Yrkesutbildningen #r savil praktisk som teoretisk och bedri-
ves efter av Overstyrelsen for yrkesutbildning faststilld plan
for varje yrke.

Undervisningen pagar under 300 dagar av aret. Under jul- och
sommarferier kvarstannar eleven ej vid instituter.

Norrbackainstitutet ordnar yrkesutbildning dven inom
. yrken som ej finnas representerade vid institutet.




Skolhemmet, Lidingo,

dr avsett for skolpliktiga, normalbegavade barn, som i foljd av sin vanforhet icke
kunna besoka vanliga skolor. Barn med sviter efter barnforlamning iga foretride.
Undervisningen omfattar savil smaskolans som folkskolans kurser.

A skolhemmet mottagas barn savil fran Stockholms stad som landsorten. For un-
dervisning, kost och logi erligges — utéver utgiende statsbidrag — av den for barnet
ansvarspliktige en avgift av 50 6re per dag.

Folkskolans hogre avdelning, jimvil realskola,

ir forlagd till Norrbackainstitutet & Norrbacka, dir samma betalningsforhallanden
som for folkskolan gilla. Under jul- och sommarferier kvarstannar eleven ej vid
institutet. Ang. resebidrag gilla samma normer for elever vid skolhemmet och folk-
skolans higre avdelning som for yrkesskolornas elever, se under Yrkesskolor!

Undervisning i hégre folkskola.

Norrbackainstitutets arbetshem for héggradigt vanféra,
NORRBACKAGARDEN, Kullsveden i Hedemora socken, ir avsett for hoggradigt

vanféra, som till en viss grad kunna utféra arbete och vilka ej ha maojlighet att pa
annat sitt ordna sin tillvaro. Hir finnas verkstider av olika slag for metallslojd, viv-
ning, sémnad och stickning, halmarbeten, industriellt hemarbete m. m.

%

Kurator

ger rad och vigledning i sociala fragor.

Intridesansékan

for savil ortopediska kliniken, skolhem, yrkesskola som arbetshem, stilld till
Norrbackainstitutet, adress Stockholm Va., skall vara atfoljd av
e likarintyg
e aldersbetyg
¢ skolbetyg (om ansékan avser skolutbildning)
¢ ansvarsforbindelse
Institutet tillhandahaller fér andamalet erforderliga formulir.
Nérmare upplysningar meddelas av Norrbackainstitutet, adress Stockholm Va.

Telefon: vixel 2300 30.
—~—
—
Obs!

I hindelse patient och elev, som fatt underrittelse att infinna sig vid Norrbacka-
institutet eller dmnar besoka polikliniken, nyligen genomgatt smittosam sjukdom
(difteri, kikhosta, missling och scharlakansfeber) eller om sadan férekommer i hans
omgivning, maste besoket vid institutet uppskjutas till minst en manad efter sjuk-
domens upphérande.

Protesgang trinas.

uy
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Viilj det yrke Du har intresse fiy!

Fran Skolhemmet, Lidingo.




NORRBACKAINSTITUTET

(Vanforeanstalten)

Stockholm Va.

POLIKLINIK - SJUKAVDELNING
YRKESSKOLOR - KONTOR }

TELEFON (vixel) 230030

’ Nattkoppling kl. 21—8:

| Forestandarinna . 230034  Jourhavande likare 230033 Kurator ........ 2300 35
Sjukavdelning II 230031 Manl. ungdomsled. 230036 Personal........ 230038
» IIT 230032 Kvinnl. » 230037  Personalforest. .. 230039

Overliikare: Professor STEN FRIBERG. ‘

POLIKLINIK

alla dagar efter féranmilan.

Forestandarinna, rektor: Froken SIGRID HOJER.
Mottagningstid: k1. 9—10.

KONTORSTID
Kl. 916, lordagar och dag fore helgdag kl. 9—14.
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THE DANISH SCHOOL

Talk given at the educational course for British teachers in 1950,

HISTORY

It is my task to try and give you an impression of the Danish
school, and I will begin at the year 1814, In that year compulsory
education was introduced in Denmark, and it has been a source of pride
to us ever Since that we were the first country to carry out such a
reform, It has given us a feeling of being pioneers in the field of
education, a feeling which may not always have been fully Justified,

Of course we had schools before 1814, and indeed I think that the
majority of the people could read and write even before that time,

The first atbtempt to organise a real popular education was made already
about 1520 by King Kristian the Second, But he was so far ahead of his
time that he was dethroned - not mainly because of his school reforms,
but because he was in the habit of beheading anybody who crossed his
plans,

After the reformation in 1536 various types of schools gradually
developed. First the latin schools or grammar schools, qualifying the
pupils for university studies, Next the Pietist movement in the
beginning of the 18th century established elementary schools for poor
children in the towns, and at the same time both King and several
landowners built similar schools in the villages,

Then in 1736 Confirmation was made compulsory, Nobody could be
marricd without having been confirmed, And in order to be that, people
had to learn ILuther's Catechism by heart together with a lot of diffi-
cult commentaries; so the Church practically forced people to learn
to read, This made the school a sort of appendix to the Church, a
thing which has created a sort of inferiority complex in generations
of teachers, In consequence of this, a complete plan for the intro-

" guetion of compulsory education was made in 1739, but hard times and fear
of the costs prevented it from being carried out., Nevertheless a lot
of new schools werc established in the following years,

When industrialism began at the end of the century, most of the
schools for poor children were made into small factories or spinning
mills, At the same time a new type of school was created by the pros-
perous middle classes, the so-called Realskole, a type of secondary
school preparing pupils for what may be called practical 1ife and not
for the university,

However, the real starting point for popular education in Denmark
is 1814, when schooling was made compulsory for all children between
the age of 7 and 14, The plans for the organisation of the educational
system were drawn up by a committee which had been working for no less
than 25 years, By 1814 only three of its original seven members were
alive, (I do not know what the average age of committees 18" din yeur
country, but we have had some which have been sitting for much longer
periods without achieving anything at all - apart from issuing reports
on their meetings), But this committee really achieved something which
was of outstanding importance, '

The general condition of the country at the time did not favour
reforms, A severe financial crisis had just ended in national bank-
ruptey, but gradually the reforms were carried out,

After a few years another danger threatened the new school, The
monotorial system was introduced, It was a sort of teaching by the
taught, consisting merely of drill and cramming, but requiring very
few teachers,and consequently it was favoured by the very parsimonious
king, It was against this dull, mechanical, and soulless school that
men like Grundtvig and Kr, Kold rebelled, men whose names you will
hear later on if you have not already heard them, After the death of
King Frederik the Sixth in 1839, this system of teaching slowly diled
out again,

The next important event took place in 1849, when we got a free
constitution and Denmark became a democratic nation, In the following
years several new reforms were carried out, among others the employ-
ment of women in the service of the school,
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Under the influence of Grundtvig'!s ideas of freedom many people
wanted to have their children educated in "free" or private schools,
and several education acts were passed, facilitating the establishment
of such schools,

So far I have been talking only about the elementary schools,

Now I shall turn for a while to the secondary school, All through the
19th Century there was no connection between the elementary and the
secondary or higher school, The latter were latin schools (grammar
schools or gymnasiums )which were either private or, more commonly, ;
State schools, and the above-mentioned secondary school or Realskoler,

In 1903 -~ after Parliamentarism had been introduced in 1901 =
the first step was taken to crecate an unbroken line from the bottom
of the elementary school to the top of the university, A new type of
secondary schools came into being, the so-called Mollemskole ~ Middle
School - which begins at the age of 11 or 12, and after four years
qualifies for entering a gymnasium, which after three years will
qualify for matriculation at the universities, This new type of
secondary school was a great success and has become exceedingly popular,
The next great reform camc in 1937, and this leads to the conditions
of to-day, which we are now going to study more closely,

STRUCTURE

As I have already mentioned, schooling was made compulsory in
1814, but it is not so any longer, It is only instruction that is
compulsory, The 83rd paragraph of the Constitution reads: "Children
whose parents are not able to take care of their education are ene
titled to frec instruction in the municipal schools, Parents who
provide an instruction for their children equal to that given in the
municipal schools are not bound to let their children attend these
schools, "

This freedom for parents to teach their own children is one of
the signs of Grundtvig's influence on the Danish school system,

At present only about 300 children receive instruction in their
homes, which shows that very few parents avail themselves of this right,

The school age 1s still from 7 to 14 years, but the school-leaving
age will probably be raised in not too distant a future, As it is now,
a large proportion of the children do not leave school at fourteen, At
present there are 425,000 children in the ages from 7 to 14, but about
490,000 children are attending schools, so that more than one eighth
of the puplls are above schooleleaving age,

As the school age does not begin until the age of 7 we have no
obligatory nursery schools, but even then there are many nursery
schools = bﬁrnehaver (Kindergartens) - both private and municipal
which take children from the age of three, But it 1s entirely voiun—
tary whether parents will send their children to such schools or not,

The normal type of elementary school is the municipal school which
comprises nearly 90% of all pupils, It is generally co=-educational
and in most places where it is not, it is being made so, Tultion is
free and the puplils are provided with books and other materials,

The municipal school is divided into two main types: the country
school and the town school, I have tried to make a sort of diagram
showing the various types of schools, The first type is the normal
country or village school of 7 years, which may be prolonged with an
elghth year if the parents of at least 15 pupils desire it,

The most primitive village schools have all the children from
7 to 14 in one form, but this type is rapidly dying out, if it exists
at all any longer, The type with two forms, one of three and one of
four years is more common, and you may find schools with any number
of forms up to seven, Normally the first three years are called
primary school (Forskole), while the last four years are called main
school, In the primary school, instruction is often given by school
mistresses with a special two=-year training, qualifying them for teach-
ing smaller children, ’

The instruction given in the village schools does not comprise
as many subjects as that given in elementary town schools, and it falls
short of the town school education in various other ways, and above all
it does not lead to any secondary education, Therefore the education
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act of 1937 demands the establishment of central schools in the country
with a standard equal to that of town schools, If the inhabitants of

a school district in the country do not want to have a central school,
because of the great distances or for other reasons, they wlll have to
bring all the smaller schools in the district up to town standard within
a certain time 1limit, (This time limit has been prolonged several times,
because of the war and of shortages after the War§,

The establishment of central schools is opposed by many defenders
of the small village schools with only one or two teachers, They prefer
this type of school because of 1lts possibilities of personal contact
between teacher and pupils and between teacher and parents, And there
can be no doubt that if the teacher is really first class, this school
is an ideal one, but of course, 1t cannot offer the same sort of ine--
struction as the larger schools,

In towns all the forms are of one year, the school year beginning
either on April 1lst or after the summer vacation, .

By the Education Act of 1937 the elementary school and the municipal
secondary school - the sow=called Mellemskole (Middle School) = have been
melted into onc, There is a primary school from 7 to 11, or more often
from 7 to 12, and on top of that there are two sorts of secondary schools,
the free secondary school -~ "free" meaning free from examinations, which
lasts from 12 to 15, but pupils may leave it already at 14, and i% may be
extended to 16 if there is a sufficient number of pupils for the fourth
form =~ but generally there is not, (When I talk of secondary schools in
general I leave this type out, speaking only of schools preparing for an
examination),

There there is the normal - or examination secondary schools from
12 to 16 from which pupils with credit marks may pass on to the gymnasium,
which after three years qualifies for the university, Or they may pass
on to the so-called Realclass of one year, where they pass a sort of
school certificate exam, which does not qualify for the university but
which is necessary to obtain employment in the civil services and in
several other spheres of 1life, and besides they may pass from the real-
class into the gymnasium,

I have not been able to get figures for the whole country as to the
proportion of children that go to the exam, sccondary and those who go
to the "free" or modern secondary schools, when the primary school is
split up into those two sections at the age of 12, But I have got the
figures for ﬂrhus, the greatest provincial town, They are:

Primary school: about 8000 pugils
Exam, secondary: 8200
Modern secondary: ¥ ‘31500 A
Backwards: . [

The first form of the exam, secondary school has 550 pupils, and
the first form of the modern secondary has 750, But then the pupils
of the latter type leave school two or three years earlier than the
rest,

In smaller towns and in some central schools we may find clementary
schools with no exam, secondary schools,

In some towns there are municipal gymnasiums, but most gymnasiums
are State schools, where tuition is not quite free, Parents must pay
according to their income, All gymnasiums have their own middle schools
and real classes, so now we have two sorts of secondary schools: the
manicipal one and the State schools, The teachers of the gymnasiums
have university degrees, wherecas teachers at municipal schools come from
training colleges, There is a certain rivalry and tension between the
rmunicipal secondary schools and the gymnasium secondary schools, The
gymnasiums quite naturally prefer pupils from their own middle schools
and so make it a bit difficult for pupils from the manicipal schools %o
pass into the gymnasiums, but still there is an unbroken line from the
bottom of the primery school to the university,

The gymnasium of three years ends with an examination - the so=-
called students exam, which corresponds, I should think, to a higher
school certificate, and which qualifies for any university study,

There are three lines in the gymnasium: classical, modern languages and
science, Nowadays science is the most popular,
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Now we come to the private schools The first private elementary
schools are the so-called "free schoolsﬁ, which were founded by the
followers of Grundtvig, "Free" in this case means free from government
control and direction, Tuition in these schools is not free, of course,
The parents who send their children to such a free school are able to
choose their own teachers and to control that their children are educated
in the spiritual atmosphere they want them to grow up in, There is
very little government control with such schools although they are amply
supported by the State, But in order to get the support their instruc-
tion must be up to the standard of the municipal schools, With very
few exceptions all these free schools are in the country, One of the
things which shows that the influence of Grundtvig has been strongest
among the rural population,

In the towns we find other types of elementary schools, There are
a few preparatory schools of only five. years, preparing for the gymnasium
or private secondary schools, Besides there are some elementary schools
run by various religious denominations or sects - mainly Cathollc - which
give full elementary instruction throughout the school age.

On the whole, the private elementary schools are of minor lmportance

~comprising only 3% of the total number of pupils in the elementary schools,

The private secondary schools play a much more important part in the
life of the Danish school, About one third of the children receiving
secondary cducation go to private schools, In the country they are
absolutely the dominating type of secondary school, as there are still
very few central schools to give secondary education, In most of these

private secondary schools the pupils pass the real-exam, (School Certifi=-

cate) and many of them have their own primary schools,
There are some private gymnasiums too, and a few of them are board-

~ ing schools resembling the English Public Schools,

The present private secondary schools have developed from the real=
schools which were founded by the middle classes at the end of the 18th
century, They are the third kind of secondary schools we have met, the
two others being the municipal schools and the bottom of the gymnasiums,
But although we have three different kinds of secondary schools, instruc-
tion in all three kinds follows much the same lines, The examinations
passed in them are of equal value, and both municipal and private schools
are controlled by the same government inspectors, All private secondary
schools receive ample support from the State, and apart from paying part
of the teachers! salaries and other costs of the schools, the State
gives free tuition to about one third of the pupils,

There may be several reasons for preferring private schools, In
many cases they have been established from religious motives, e,g. the
"free schools" and many elementary schools in the towns, In other
cases the leaders of private schools work on speclal educational principles
or have their own theories they want to test, And the greater freedom
of the private schools has cnabled many headmasters to make their schools
into small experimental workshops, where new thoughts and methods have
been worked out, In some cases, espccially in towns, private schools
may be run only for the sake of making moncy, and parents may send their
children to them out of mere snobbishness, because they are thought to
be finer than municipal schools, but I think this attitude was much more
common some years ago than it is now, Formerly the municipal school was
regarded as the poor school, but nowadays it is held in much higher
esteem, and all sorts of people let their children attend it, Besides,
even poor children maey attend private schools now that free tuition is so
casily obtained there, On the whole there is a tendency towards a
gradual decrecase in the number of private schools, Fifteen years ago
their total number was about 600, Now it is 380, Most of the private
schools that have becen abolished have been e¢lementary, The number of
secondary schools is about the same: 135 - 123, Several of these schools
have been bought by the municipalities and made into municipal schools,

Standing a little apart from the normal school system we have
various courses which will prepare pupils of any age for the "Realeksamen
and the "Studentereksamen,® Usually either of these last for two years,
and of course this shorter period necessitates a lot of crammlng, but
still they offer an opportunity for people who have got only elementary
education to supplement their cducation and go in for university or other
studies if they want to do so later in 1life,

"



ORGANISATION

Having now dwelt on the structure of the school, I will try to give
a brief outline of its organisation, )

The top of the school system is the Minister of Education, Under
him we have County School Boards - or Educational Committees - in the
country and Educational Committees of the Borough Councils in the towns,
Under the County School Boards we have the Parish School Boards, The
Educational Committee of Copenhagen has greater independence and self=
government than the other School Boards, Copenhagen being a County
Borough,

In many towns the head of the School Board is a school=director
who supervises all the schools in the town, The headmaster of each
school is called the lnspector, and at larger schools he has some vice-
inspectors or deputy inspectors to help him, The School Board appoints
the teachers, draws up plans for the instruction, and controls the teach-
ing, provides the necessary material, etc. Last year an Act was passed,
which allows the election of parents counclls, Where such councils are
elected, the local School Boards will have to share their duties and
functions with them, Besides there are teachers! councils at all schools,
which are consultative in all matters concerning the school,

A number of government inspectors are continually on circult
throughout the country, controlling instruction in the secondary schools,
(There are two sets of inspectors, one for municipal and private schools
and one for the State schools, )

Now T have tried to describe what might be called the frames of the
school, and I am now going to say a few words about the teaching given
within those frames,

PURPOSE,

The popular Education Act begins by stating the purpose of the
school: it reads:= "The purpose of the school is to develop the powers
and talents of the children, to strengthen their character, and to give
them useful knowledge, It ought to encourage and strengthen the sense
of ethical and Christian values in the children, to teach them respect
of humanity, love for home and country, tolerance, feeling of fellowship
between the nations, especially the Scandinavian nations, The school
mist help to give the children ideals to follow, make them love truth and
sincerity, and strengthen thoir sense of duty. By means of sound dis-
cipline they must be taught good behaviour and love of order," ‘

We see that the development of character 1s mentioned before the
imparting of kmowledge, Education of the whole child is thought to be
more important than mere intellectual instruction, It is well worth
noticing this distinction, and every teacher ought to keep it in mind
whenever he enters a classroom, But I am afraid that under the present
conditions too many teachers are fully occupied in trying to impart the
necessary amount of knowledge to the children, and get very little time
to think of developlng their character, And of course this is a matter
which cannot be directed by laws and rules, It depends on the personal=
ity of the teacher, but his job can be made more or less difficult by
outer circumstances, such as e,g, the crowding of children in too large
classes,

SUBJECTS AND METHODS,

Although the Education Act speaks first of the development of
character it quite naturally speaks most of the subjects that are to be
taught and the methods to be used, The subjects taught in the elemen-
tary schools are:

Religion, History, Geography, Zoology, Botany and
Science,

Gymnastics, including games, athletlcs, swimming

and hygiene,

Woodwork, drawing, needlework, cookery and gardening.
Singing,



In the last forms of the free secondary schools you may also have
English or German and Mathematics,

The small village schools cannot give instruction in all these
subjects, And as the Education Act of 1937 makes woodwork, cookery and
gymnastics compulsory in all schools, it has been necessary to build
central schools in the country, where these subjects can be taught, But
the requirements of the law are still far from being fulfilled, although
the building of central schools is in rapid progress,

In some schools the teaching is not split up into different sub=-
jects, instead it is concentrated round a number of central themes, A
theme like "Fishing" for instance will offer opportunities to study the
various fishes which are caught - here we are within the sphere of
zoology, There will be a lot of geography too, We must find out where
the different kinds of fish are caught, where the fishermen live, where
the fish are sold etc, Of course, we go down to the harbour one day to
study the ships and the methods of fishing and draw pictures of ships
and fishing utensils, There will be literature about fishing and the
lives of fishermen, which must be studied, and reports and perhaps con=
positions must be written, so we will be having Danish all the while,

A lot of arithmetic may come in as well, when weights, numbers and

prices of fish are calculated, In this way the various subjects are com-
bined, and the education gets a closer connection with the life of the
community which the children are to enter after leaving school, This
method- also helps them to work independently and they learn to use books
and libraries,

In the frce secondary schools there are no examinatlons whatever,
and usually no marks are given, But there is a number of tests by means
of which the standard of the puplls can be controlled, and the results
of such tests may be used instead of examination certificates,

The subjects of the examination secondary schools are the same as
the above mentioned, but here such subjects as English and German and
Wathematics are compulsory and a great proportion of the lessons are
devoted to thesec subjects, whereas manual subjects get fewer lessons,
French and Latin are optional in the last forms, and a little Swedish
is taught in connection with Danish,

The knowledge demanded at the examination is set down by regulationms,
But teachers are free to use any methods they want in their teaching, The
educational liberty of the Danish teacher is very great, and this free-
dom has often led to waluable innovations, Provided he does not mis=
manage his job, a teacher is free to try his own methods and follow his
own ideas, Not even hls hecadmaster can prevent him from doing so, if the
latter's opinion should be contrary to his own,

Some teachers maintain that the examination always looming on the
horizon is felt as a heavy burden throughout the secondary school, They
want examinations to be limited to a few central subjects, so that most
of the subjects can be freed from the pressure of it, and reforms on that
line are expected, Others are strongly opposed to the very existence of
a division between examination secondary and free secondary school educa-
tion, They want an undivided school from 7 to 14, and all secondary
education must be piled on top of that, They think it undemocratic to
divide children into groups according to their intellectual standards,
However, I am afraid that these people are not aware of the fact that the
bagsic fault is that children are not equipped with equal abilities,

As I have already mentioned,religious instruction is compulsory,
and it might be expected that this would cause no difficulties in this
country where 97% of the population are members of the national Tutheran
Church, Still there has been some controversy on this problem, Until
recently the local rector was the inspector of religious instruction at
the schools in his parish, and it was felt as a degradation by many
tecachers that a person outside their profession was to control their
teaching, Wow this has been altered, and the parson is only entitled to
be present at the lessons, but he has no specilal authority any longer,

A child who is not a member of the Lutheran Church is not bound to
receive religious instruction, A child belonging to the Lutheran Churcp
may be exempted from it if a parson will guarantec that it receives simi-
lar instruction from other sources, If a teacher does not want to give
religious instruction, he can be free from such lessons, 1f 1t can be
arranged,
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It has been diseussed whether religious instruction should be
objective or subjective, There has been a demand for objective in=
struction from some quarters, but it is in the nature of things that
it is extremely difficult if not impossible to give such instruction,
Although the teacher ought not to make propaganda for his own opinions
or to preach to the children, it is inevitable that his own attitude
towards the subject he is teaching is felt, A teacher is a living per=
sonality, who is giving and receiving impulses, he cannot be & mere
teaching machine,

A1l that I have mentioned up till now has been about normal chile
dren, But in all larger towns there are special classes for backward
children and for children who suffer from other defects as e.g, deaf=
ness, wordblindness, stammering and other defects of speech, Sickly
and undernourished children are taken to camps in the country, where
they get special treatment, All children receive a meal a day at
gchool to make sure that they get enough vitamins, Their health is
controlled by school doctors and nurses, and they get free dental treat-
ment, There are special school psychologists who examine abnormal chilw=
dren and decide what treatment they are to receive, and I could mention
even more precautions that are taken to protect children who are handle-
capped in some way and to give them a better start,

I think most teachers agree that individual instruction must be
preferred to class instruction, but clrcumstances prevent most of them
from practising it, Above all, the classes are too large, During the
war and since,the number of children had been growing so fast that we
have not been able to keep pace with it in building new schools and
training more teachers, But the principle of individual instruction
and the encouragment of independent activity in the puplls are held up
as the ideals in the Education Act,

At many schools this sort of instruction is possible at least once
a year, namely when the pupils go to the camp school, This type of
school 1is growing steadlly more popular, andan increasing number of
schools send their pupils or part of them to such camp schools in the
country for a couple of weeks during the summer,

THE FUTURE

I have tried to give a description of the Danish school as it 1s
now, But a school is not a static body, It 1s always in a gort of
transition stage, and it may be moulded into a new shape in the years
Lo gome, There is a number of educationalists in this country who ad=-
vocate radical reforms, And several experimental schools have been
eBtablished - either on private or government initiative, In those
schools the new methods are being tested and worked out, and the results
are awaited wilth great interest, We do not wish to plunge headlong into
reforms without knowing where we shall end, but we want a natural and
gradual development towards a better schooi, in conformity with our
traditions of the past, Perhaps we are no longer so far ahead of other
countries as in 1814, others may have caught up and even overtaken us,
but still I think that the average standard of the Danish school comes
up to that of any school in the world,

—'-""—_-"‘OOO ------- -

By lir, Lgnning, lecturer of Brhus Teachers Training College.
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bu horf e i.y. “niinde tlirkce " s% harfine tekablil eder. Cicero -

{

cylinder (slilinder-silindir) : ' v
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ck-terkibi -¥k-

mis~l-flicke{ "1ikn).meng .1~ tackesn t-keon-niiteje:kir)

ch-%t :vkibi -~ |, . ..«

Rk
choklai(suklad-gikolata)

g-Tlrkgedeki -g- +«ibi telaffuz edildigi Jerler.
- -8,0,1,a- harflzarinin fnunde-gata(sokok) rod(sud-iyi . gl o-gitnk
o-Tek sesli .iecelerde e liarfirin online .elirse.

misal-iiae(mide) fayel|fonel-kug)aayer|\z-y.s)

c-vessiz harfl-rin gniinde. | 4 deki istisnalarina dikkat)

misal-wlad(sen) U la(u lo-bayiug) megals e.dmaei)

d-zon hi~rf ola.ek ;eldi" i zaian:(Istisnai ieller l-r-den sonra
«eldini zeman ve -ng- ter.ibi) svaglzayif,kuvvetsiz)ry..irly-sict)

2-Tilrkg

B

edeki " y ® harfi ;ibl telaffuz edildini lLaller,
e,i,y,a,d- secll h-rflerinin oninac. et( ct-kegi)giva(veriex)

girna (yernaememruniyetle) . ire (ysre-yap.ak) v.s.

b- Bazi relimelerde Lve A den sonra-,alpe (,-lye-sikar) unelg (iely-
bayram) arg (ary-kizgin) vorg (v ry-kurt) berg (bery-dag) fury
£ -ery-renk) tor: (tory-pazcr yeri) v.-.

3- (8)

ve(t) harfleri dniinde i-:i'i telaffuz edilir hdgst (hokst-enyik-

sek) lunt (lovkt-agegi)
4- GLesli siexfle " n " herfi ar-sin~ gelirse. Vayn (vagn) (arana)
regn-remqn-yaamur) (lusna-lucre-sakinlesmek) Dikxat-3urada bu " ng "
terki inde-g-harfi.tiirkg¢edelti " " nibi telaffuz edilir,

5- TFra

zel
tr-

ng1zc den gelae celin elerin icinde -e, 1, harflerinin #nli
irse tiirkge " § " liarfire henzetilerek t.e. geni (geni-dahi)

~ede (trasedi-facin~) inwe-i®r (murendis) lori (siginalk)
Mirrge ®E R ¥ 711 t.e.
1. ik'eri " y " aibvi t.e. = J» (yo-evet) jul (ylilenoel)
Dikknt ¥ J ¥ ile ,yAapilan su tarkiplerde (dj-gj-hj-1j) yalmz
" J " harfi tel-fTuz edilir. llisal - djur (yli(b)r-hayvan) gjorde
(yorde-yarmigti) hjort (yort-rne,ik) ljuga (ylUgaeyalsn sdylemek)
2. Genre Fra-sizc~dan gelie kelinzlerde thirkge " g " ye yakin t.s
journal (gurnal) proje:t (proge t-proje)
1. Tirkge ™ k " aibi telaffuz eddlaini hirller
a- @a-0-U-a- gibi sesli hnarferin snurnde Lall (soguk) komma
(gelnek) kulle (tepe) kal (kol-laiana)
b- Tek sesli hecelerde e-vei oniinde. rike (kirallik) tr-kiy
(troki-sikici)
c~ BSesciz narfden sonra ve evvel gelaigi zam-nlar- merker
(karanlik) kniv (bigax) lukt (ikoxu) ‘
d- kelixenin sonana ;.elince. Lsk (.03an)
2, Turkgede " ¢ " Lacfi gibl telaffur edildigi h ller
eeiey-u-0- segli ,-rflerinin oniinde. Kkejsare S¢erare-
impar-tor) kind (¢ia-sjanek) .yse | gus-Oplcuk) kor |cop-
Esevaili) Xipa (cbp:-satlnalnakg
Tlirkgede dexi .idi tel-ffuz edilir, A :
Isveglilere 1aisus 2ir seds ile d=12klli dil arasirda ezilers
telaffuz edailir. :
Tirkgede'i «i™mi -ros (giil) l.ss (levs-okumak) 10 se (gocuk)v,e
sck, 81, =i, ej. terki®lerli henen hLaacn tlirkge " o W (1™}
t.e., “ehack (gok—sﬂtr?n ) schena (gena-) pension (pencion)
pescion (nr;io&-ihtirn?g sju (sli-yedi)
a¥j, stj- de ay"i " g " ibi t,e, skjorta (surta-gtmlek)
s juta 8§ﬁt?--te$etﬂek) getj: 12 (sela-galmak) stjorna (gerna-
vi1ldiz) '
gke torihinin teaffuzu-
1, Tirkge Iskandinavya kelinesindell nibi tellafuz edildigi
haller ,
a- »,u,0,2, “esli hopflerinin dri-de oldusu zanan=- skaka
(sa11ana’ ) ckop (s ug-orisn) - uld (berg) skép (dolap) -
b~ Tek seeli hwecelarde.- @,i- omine celirse.buske (galilik’
¢- Sessiz harfin orunde veyn roliienin nihayetinde
oldugu zoman,nisal s rik- (berirnck)mask (solucan)

¥
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2. eji,y,a,0, sesli Lharflerin dnunde " § " ¢ibi t.e,
sked (sed-kagik) maskin (uakine; skyla (slila-saklamak)
skdara ?gera-kesmak) skon (glizel
Dikkat- iskyla (ieglila-bu=z gosuiu) bugekilde yapilan terkiblerde
yani burada is: buz, kyla : soguk demektir bu ikisinin birlecsg-
nesinde yaptigimiz terkiblerde sx birles mesi kaideye uymaz
yani " g Wiegil ayri ayri okumr. '
Tirk¢edeki ibi okunur, el .t
1. " g " ye benzer pekilde tolaffuz caildipd yerler tion, la
nihayet bulan kelinaelerde lektion (lesgioneders) addaition
(2digion-toplaia) nation (nagion-millect)
2, "¢ " yi benzer sekilde telaffuz edildigi yerler aktic
(akgic-hisee) initiz) (inigial-bag narfiler) tJ torkibi " ¢ ¥
ve yekin t.c. tjuv (giv-hirsiz) tj.ra (gera-kotran)
Tirkge " ks " gibi t.e. (exeipel-eligcripela-inisal)

. II. Kisim
Tsonugna dilinde sedalar,

Sasli horflerin uzun tclaffuz edildigi yerler gkscri bir tek scssiz
Tarfdon ovvel meldiri zeraniarder - nisal, dag (glin) rat (ﬁak) fina
(iyi-cemieifat)
§os1i horflapin kica toleoffuz odildidi yerlerse birkag scesiz
Tarfdon ovvel roldifl zamaniar - dagg (xarags) ratt (dofgru) finna
(bulmak)

Dik%at 1= Tek heceli kelimelerde " m " len nihayet bulanlar
sasli narf gayet kiss telafuz edilir - dom (hiikiim) rum (oda) stum
(dilsiz).Ayni hal " n " len nihayet bulanlardada varittir man (adam) -
han (o-zamir) en (bir) |

2- sugibi terkiblerin dnlinde sesli narf uzun telaffuz

edi1ir ( 4j, rd, rl, rn, Vi, vr) Hieal: gladje (gledye-ncge) ord
keliwe) parla (perla-inci) bHarn (cocuk) tavia (tablo) havre (yulaf)

AKSAN O <10
Zuvvet a.sani, Isveggede wmuniyctle kelimelerin ,ilk hece agizdan
kuvvetli olarak ¢ik-r,sonra Scs biraz aana duslirtiliir - misal:
ste-velse (hece) B-1llianhet (n2lk) vi-nter (kis) _
Dikkat. Bu kaidenin istisnalari arasinda ocaglica sunlari saya=
biliriz. .

a« be-f5r gibi bagexleriki bunlar sgssizdirler, ozcaan
aksan ixinei heceye konur. - vegira ( dilemck ) férsvara (miidafaa)
etnek)

b- era 5ibi son cké haizolanlarda (fiiller) aksan ¥ & "
den sonra konur, nisal: genc-ra (¢ ansikilmak) plantlra (dikmok)
Umumi olersX birlegmis kelimelerde ikinei oir kuvvet aksani bulunur,
(Yari burada sce gone ylikscltilecek) - vi'nterla®ndskap (kig mone
zarasi) alrmba'nd (bilezik), Ayni aksan dom-hot-lck-skaps ktig-bare
faldig-sam=- mihi son ekleri olan kelimelerdede vard.r - 1a gdo'"m

fakirlik) a'rbetssrhe"t (caligkanlik) kd'rle"k (agk) gra'nnska"p

¥omguluk) ¥ 'ppenbatr (niinayig) mA'nefadldisg (birgok) trg'ttsa'm

yorucu) V,.&, :
(") = ikinci kuvvet ekseni (') - birinci kuvvot alsani

Yagzma diliylc konusulan dil arasindé fark
Konugma dili gogul gahislarde dani fulin tekild geklini kullanir,
Dazi fiiller konugma di"irde kiealtilmig selilde kullanmilir,

Kornusma dili Y-zma dili

llastar., liastar,

be- (istunck) simdiki zaman Dber === Bedja-s.z.bode
bli (olmak) - Moo blir bliva " E:Ive;
dra (gelumek - % e =t o drar draga " dra
BE vemck . W e ia | - Ja-e—z' v U] v
ha (Malik olmek)" - ~"% = . nar have " havg
a8 falzek) - Ve Ul 50X taga " ltagex

——— Ll
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1. Konusma dilinde I inci gruba ait olsn fiillerin £€¢11ig zalan=-
lars mastar in ayni olarak soylenir - misal: Jag kallade
yerine jag kalla « gegirisordum.

4, Konugma dilinde tek heceli ve d,g.t ile nihayet bulan keliaclerde
bu son harfler telaffuz edilmez, .iisal: Ja(g)- (ben) do(t)-
(bu) va(d)- (ne) go(d) -(iyi) da(g) -(giin)

5. Yig, dig, eig, de, gahis zamirleri konusma dilinde
mej, dej, sej, dom, seirlinde s3ylenir.

§Isim ve Harfi-t-rifler

Isveg gramerinde iki tiirlii isim vardir m (crkek ve digi igin)
bu kiema,teki) ve(defini-malum)gekillerili.c oonlarina (en)voya?n) ma lum
harfi.tarifini,alan isimler dahildir,N5tr isim,tekil ve nalum gekiller-

nde sonlarina (et)veya(t) malum harfl- arifini alanlardir,

nisal:Umumi jmler -songn (ogul) bilden (resim) gosscn (crkek gocuk)
notr imler -husgt (ev) bigt(ari) sndret (sicim)

D_ikkat:Insan 3% ckeeri hayven ve canli isimlori nggg%_igig%gggig
Fakat bu bir kaide degildir,lugsat”a bakarak galigma,isimlerin angi kis=
ma dahil.oldugunu,yani hangi harfi tarifin kullanilacagini dgretir,

§ Isimlerin gogul gekilleri

Isveggede goxul takileri,tlirkgede oldugu gibi basit degildir{Isimler
g¢ogul olunca cins ve sonug larina gdre degisikliklere ugrarlar,
K.sum I+ Bu kisma "a" ile biten biitun ummmi isimler girer ve gogul
pekillerinde "a" keyboluy ve yerine “or"% gelir,
misal; Tekil Cozul
flicketkiz) flickor(kizlar)
blomma(gigek) blommor(gigekler)
Kigim ;I-(e-el-qn-er-dom-ing-g ve sessiz harflen biten biitin tex
hececli ural isimler qo%ul gekillerinde "arr ekini)allrlar.
misal; stol (iskemle) - stolar, tidning (g~zecte)-tidningar
fettigdom (fakirlik) - fattigdomar ik
Kigin III- (adeskap- ilc biten u.is, yaban.ci diéllerden alinan ve
kuvvetli bir akesnla biten ekseri Bimler ve birgok tek baceli u,
isimler dup gogul sckillerinde " er ® egkini olirlar.
o rni=al;  en bild (bir resim) tre bilder (lic rcsim) votenskap
(11im) vetenskapeg
Xisin IVe s8@sli harflen biten blitlin n%tr isimler, cosul sekillerinde
" AW ekini elirler,
migel; ett bi (bir ari) tvi bvin (iki ari)
L Kigin V- segsiz harfle biten btln n5tr isimler ve are - snde~ ilo
biten isimler, codul sekillorinde degismczler.
misal; ett hus (bir ev) fyr» hus (4 evz en pelare (1 sutun)
fem pelare (5 sutun) en levande (1 canli’) tio lovande
(10 canli
DJikket, I. e-el-en-er gibi zayif aks nlirviten isimlor cogul
. yapiliglarirda son hecelcrinue dexigiklige ugrarlar.
misal; (tekil) - govse, wnigl, bottem, systir .
zgogulg - goesar, annlsr, (weloklor) bottngr (dipler)
systrar (kizkardeglor)
II. Bazi isinlerin cogul yapilislerirda ana hecc dagisneye

grar
misal; moderu%ana) nodr-r, dotter (kizevlnt) dittrar, stad (sehir)
stader :
I1I. Bazi isimler cogul sekillerinae hi¢ bir ksideye
uyaazl-r, ]
1ligal; (tekil) man (eriokx) fader (baba) broder (kardes)
pea (g3z) bra (kulsk) afton (=ig~a) morgon (sabah)

[ TSSO
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fot (-yak) bok (kitap) gas (kaz
(¢0gul) mén, fader, broder, Jdgon,éron, aftnar, morgnar,
fétter, bocker, gass
sesli harfle hHiten ve elseri tek leceli isimler g¢ogul gek illcerinde
"r " elirlar, llisal; sko (ayakkabi) skor - ko (inek) kor =

§ Isimlerin miiphcm ve munayyen sckilloari

Minhem geiil §*n) flicka , (en] stol, (en) bild, (ott) bi (ari)
ett) dike (qukﬁr)

en - ett kelimeleri munhcm harfi - tariflcr olup isimlerin dnlerine
gelir ve milnhem sekilloerinde kullanilarlar. Yani simlerin bu
gekillerinde, mesela en fllcka dediZimiz zaman laettayin, hig¢ bir
ﬂurvulu tayin ot meden bir )1z deackteyiz

luayysn gckil 2t~k11; filckan stolgn, bilden, bigt
cogul f1zcko¢ng, stolﬂrﬂa ledurna, bina
Tokil deki ( necn-tect) codul ki (na-m) ckleri muayyen harfi
tarifler olup isimlerin bu geklinde kullenilar., Yani flickan
cdigimiz zaman, malum, muayycen bildigimiz bir kizdan bahsedi-
yoruz dur.
¢ horfi tariflcr
lfjuayyen herfi - tarifin sekilleri
A Umual isinlerde (tekil)
gossiz harfle biten isimlerin sonuna - én - olarakeklenir.(istisnae
e]-er-or- la biten 131m13r) liisal; stolen, bilden

Dikkat: (en) = lc biten icimlerde -g- nﬁrfl en harfi tarifi cklcnd-

ginde diiger iisal; botten, bottnen
gcsli harfle veya (el-er-or) v Diten isimlerin sonune - n = olarak
eklenir, 1iisal; kon, xossen, flickan, fayclrn, fadcrn
: B- Ligtr isialcrde (texil)
- = 1le bitenler srrig blitliin nAitr isinlcrin sonlarina - et - olarax
cklenir, Misal; bigt, <auget
- ¢ - ile bitenlerde - t - olrrek cklenir, Lisal; diket {eukur)
snorct (sicim)
Dikknat: (el-gn-er) 1c biten isimlcrde - ¢ = herfi - ot - horfi tari-
1 uL1ﬁhislny;"”iSﬁ1' excripel - excriplet (misal) vapen - vapnct
(silah) fAnater - fanstret (poncera) S
A II, Ununi isimlorde (cogul)
Blitlin igimler - na - ckini n]ifﬁqr. Misal, gossarna, glickorna,
bilderna INE
Dikkatil= cogull-r1 hichbir kaido ye uymayan isimlcrde harfi tarif
aynen ismin tekil scklire takildigi gibidir,
Misal imannen(erkek) étuKllg mannon ( gogul
gisen (kaz) " gassvné- nowo
II-arc. ilc biton isimleorde -e- harfj,harfi tarifin takile
masi ile diiger.misnl: lakarunédokto~-tekil)
lakarna(doktorlar)
B_I1.NGtr 181mlerdp(90gul
gogul gekli IV. sekle uyan isimler -a - cki alirlar, iligal;
bina, dikcna
V. gekle uyan notr isiilerde ve gﬁgﬂ - dra) da - en .- eki alirlar.
lisal; aggen, traden (agagler dgongn, oronen
Dikket: - el-en-cr ile bitenndtr isimlerds - e = harfi diger,
(tekil) excupel - (cobul) exenplen, (tekil) fonster -
(gogul) finstren

sifatlar
Mukayese - ve Ustlinlik
Todel sifatlar - stork (kuvvetli)
hig (yliksek)
Muknyese sekli- starknre (daha kuvvetli) hiure (dnha yliksek)
Ustiinillk sekli- storkast (en kuvvetli) hsget (en yliksek)
@ifatlarin ¢ogu - stark-modeli gibidirler.




ekl

6=
Dikkat (el-en-er) 1le¢ biten s.fatlar jakaycse ve listiinliik
erinin takilmas.iyla - e- horfinl kaybederler,

Migal; dde) (nsil) Zdlare - adlnst, trogen (sndik) trognars -trognast

Hog - eifati modelini takipeden bazi sifatl-r mukayese ve istiinlik

ekl

el erinin tnkilmesiyls ana sesli h~rflerinde degisiklige ugrarlar,
igal; grov (kalin) grivre-grivet, 1lig (agngi) lagre-lédgst

tung (~mar) tynere-tyngst, ung (genqs yngre-yngst

stor (biiylik) stiérre-stirst, fa (birkng) firre, smi(Kigiik)smirre

3?21 g81fatlnrdn hig bir kaideye uymazinr,
Wl S

al; bra Eiyi) battre-bast, ddlig (fena) s.mre-sdmst

ond (hain) viarre-v.rst, ond (kizgin) ondarc-ondast
gammnl (iktiysr) aldre-dldst, liten (kiiglik) mindre-minst
manga (birgok) flera-flesta, mycken (gok) mera-mest

Bazi sifatlrrin mukayese ve listiinliik gekillcori, daha - mera en fazla =
mest zarfl-ri ile inga edilir, Bu sifatlar ad-e-isk ile nihayctlen en

Terdir, Misaly nitisk (gayretli) mera nitisk (daha gayretli) mest

it

iskt (en gayretli)
Si1fatlar beraber kull-nildiklari isimlerin sekhillerine oyaril

den, det, de - Kelimeleri sifatiarin horfi - 1t
Iisal; Den stors gossen (malum bliylik erkek gocuk)

Det stora husct (malum blylk ev)
De stora gossnrna (malum biiylik erkck gocuklar)
kxat.S.f tlar tiurkgede oldugu gibi beraber kullanildakRari

Dik

kelimelerin oniline gelirlcer,
II, Horfi = t~rifli bir sifattan sonra gelen isima muayyen
s¢cklini~1lir,

' S51fatloran sokillerxd
Sifatin jdg degisikliye ugrnaadigl yerler.
a) - muphcm (en) h~rfi tnrifindien ve sorgu ve gaskinlik sifatlna-

. rinder conra geldifi z-manlar, Misal; Bn stor gossc (bilylik bir gocuk

II.

vilken stor gosse! (nc bliyllk bir gocuk!) E

b) hober geklinde kullanildigi zaman, Misalj gosscn ar stor (gocuk
Wilytiktiie) N

S:fotin degigiklise usrayip notr ve tckilde - ¢ « cki nldigi yerler.
n) miivhen (gtt) hnrfi torifinden sonra cpitet ol-rak kullanillirsa
ve ounl nida eif~tlarind°n conra gelirse, Misal; Ett stort hus

(bir biiylik ev) vilket stort hus'.%ne bliylix cv!

b) hebor darak kullamildigi zaman, Migal; Husct &r stort (ov bilyliktll
Sifotin -a- ekini aldaga yerler,

n) ¢odulde kullendi)- 141 zamanlar, llisal; Stora goss~, flickor, hus
coss~rnn aro storn (gocuklar buyﬁkturieri

b) s1 ~t hnrfi torifinden :ulki veigaret sifotl-rindan sonra gelirsc
MisnljDen stora flickan - nitt nya hus (benim yeni evim) detta ny=a

hus (su yeni cv)

Iv,

Si3f~tin - @- oki aldiui yerler

a) mukaycse sifrtl ri1 hig degigmeller

b) sifnt Lnrpfi torifi, veya mulkiycr s.f-tind n sonra pelen istunlik
s1fatl~ri = e- eki =~larlnr, Lisal; Don :st-rknstg gossen

de storknstg goss~rna (cn kuvvetli gocuklar)

Dikkat:

notr sckilde

n) sob1i uarflcen biten tek hecell d-t- ile viten sifatlar -tt-2lirle
2igal; bla (mavi) Ddlatt ny (yeni) nytt wsod (iyi) gott

P) scs.iz hrrften sonr” -t- ilc piten sif tlar hilg degigmezler

Migaly fast (s~bit) -fast, -tolt (gurarlu) - stolt 2=t

c) sessiz horfton sonrn -d- jle Diten sif tlorda =-d- harfi diiscr.
Migal; ond - ont (kizmis), hard - hart (sert)

q) —on- ile bitcen suifnrtlardn -n- diiser, llisalj mogen (olimug) 10532t
2} -nn- il1. bitenlor tek -ne ile ynzilarler, iisal; gann(s~hi)s~nt



Ly
II- a-e ilc biten sifatlard-, I
a)-cl-cn-cr-ilc biton sifatlardn -c- diiger,
misnl;ddel-ddln,macscn-magna, tAppor-tappra
b) Garmnl (cski) sifati son hecesindeki -a- harfini kaybeder,
misal: gammal-gamla
III—Litgngkﬁqﬁkis*fﬂtl hi¢ bir knideye uymaz,Misnl: on liten gosse(bir
kilgiik ¢ocuk).Den 1lilla flickﬁn{mwlum XUcUK X.z).Gpgul- smd _gossar
I¥- a-c ilo bitcn sifatlar degisiklige ugramnzlar,misy bra,stilln(aakin)

$ahis zamirleri,miilkiyct zamir ve sifatlari

Sahis zamirleri Hilkiyet zamir ve sifaplard ,

Fail&haber  Mef'ul - Notr is. Gogul
Iinci Jng(ben) Mig(bann,bendon;‘é Hin(benim) liitt(benim) Mina
gahis ' -

Vi (biz) Oss(bizcgbizdani Var(bizim) Vart(bizim) Vara

ITinci Duéscﬂ?v DiggsggQL8qnggn+.« . — Ditt ... _Dina
Ighis Nilsiz dr (sizeo,sizdcen) X ndert sdra
Hinn{ 0, erkek) honom|on2) Isveggenin IIIUncl
Hon(o,disi) Henne(. gahisi igin millkiyet hennes
(& 111 Den{O,um.is. Den zamir ve sifati yoktur
tincii ig¢in) . Bunun yerine gahis . 2
gahis Det(o,ndtr igin) det . gamirlerinin genctif  dess(onun
" gekli kullanilir ndtr) .
DE (onlar) dem{onlara) (rs"¥ilavesi
dom( onlar, egy~ dom ~ deras(onlarin
" lar) ngtr)
ITIcl : ‘
grhis tekil ve goguldn -
reflek- sig (kendine) 4 sin(kendinin) sitt sina(kendinin
tig : kiler)

Han-non ganis zaairiori insanlar igin Fulirn.lir-Bgya ve hayvanlardan
baheederkcn-den—det-kullanl11r.ggg:gossen-hﬂn.flickan—hon.hunden-den
Bet-znmiri ayni zamanda IIIcl ndtr gnhislar iginde kullanilar,

Mcesela,yagmur yagiyor derkcn-dct regnar- hava glizel derkon-det ar va-
ckcrt vador.
; IITiincti reflektif gahis zamirini ve milkiyet zemir ve s.fatlarini
misnlle izah edelim.

liisal®: Han métte sin broder-o knrdegine rastladi-cger bu olimlcyle
kendi kardegine rastladigini anlatmak istiyorsak "sin®yani reflektif
miikiyct sifatini kullaniriz,

Hger baskasinin kardegine rastladigini ifadc etmek istersek
climle degisirfein yorine "hans'" m 1kiyct sifnti kullanilair.Han motte
hons broder.

3 Dirbirini iZamiri isvogge-varandra- dir,Vi dlska varandra(birbirimizi

soviyoruz) De hjalpa varandra (birbirilerine yard*mled%yor
‘ ar

‘ Isaret zamir ve gifatlari _
1.Don-{bu)_zamir olarak kullamildigi zaman(deng gahis zamirinin ayniair
P “gifat olarnk kullanildigi zaman(den) sifat harfi-tarifinin
ayaidir, :
TI.Dem~ {bu,burndaki) zamir ve sifat olarak xullanilir.Zamir olarak
—— trullanildigi zaman gonetif formda "s" alar,
Tekile Umumi isimlerde- denne-denna-Notr isimlerde-detta-
Cogul-Her iki cins isimlerdedec -dessa-dir.
: I17.Dengamme, 82mma (nynie1) -Densamme zamirdir ve gonetif formda "s'
: =TT alir., Saume safatdir,
1 Tkil-Umud is.densamme-a, Notr is,Jetsamma-samma,
Gogul-Her iki cins Teimlerdeic, dessamma=-gamma-dir




-,

Izafl zamir ve sifatlar
I- Som-degigmez zamirdir.Hem f2il hom meful olarak kullanilir, Misal:
Du som dr ung ken springa.Geng olan sen,kogabilirsin,Burada
Jgg faildir, Hon var Bsom en orm,O, (ko dln) y-lan gibiydi.Bura-
- Som meful dur.
II-Vad=- zamirdir.Fail olarak kullan.ldigi zaman som ilc beraber galyr
Gor vad som ar ratt.Dogru olani yap(Vad-ne demcktir)
Det ar allt ¥ad jag vet om saken,liesele hakkinda blldigimln
hepsi bu kadar.vad burcdn mefuldur.
III.Vilken-(hangisi, oki) Zmir ve sifat dir,Vilken sifat clwrnk kul=-
lanildgi zaman beraber geldigi ismin gekline uyar,
Tekil,Umumi is,-vilken, NOtr is. vilket.
¢ogul,ler iki cins isimlerdede,vilka- dir,

Bu sekiller zamir iginde aynidar,ynlniz genetif oluncn
gt aXTanir,

' -Bunl sif-t vo zamirlerir

I- Vem (kim) zemir, izafi (genetif) sekilinde " 8 " alir Mis: Vom
kommer? Xkin gﬂllyor? '

II- Vad (ne) nAtr diir degigm cz hem sifnt hem zamir . iarak kullanilir
Mis: Vagd sager du? nc diyorsun?

I1I- Vad fAr en, ett? (nebigim ? ne cins?) zamir ve sifat - gogul

& ve t0p1u1uk i<imleri onlinde y~lniz - vad for =« olarak kullanilair

Mis: Vad £8r manniskor? (nebigim insanlar?) vad dar det fér farg?

(bu h-nei ronk?)

Dikkqt- indirekt sual geklinde, sorgu zamirleri - som-~ ilc ~

beraber gelirler. Mis! Jag et inte vem som har gjort det

Buru kinin yeptigini bilmiyorwa. Vet ni vad som h-r hdnt? Nec

oldugu-u biliyormusunuz?

Liiphem (indefini) zamir ve sifatlar.

A

umuni gins o notr-cing ¢ gogul <.
mon (birisi) - -
nagon &birisi) nagonting nagot (birgey) nagra (birkag)
in.en (hig kimse) intot, ingonting (nig birgey) ingna
gonlig (qui; somlizt somlign |
aman (bagkn nrmat andro (bngknlari)
den andre-a (bagknsi) det "ndr- do andra
L mi ngen (birgok) manget nengn
e var (ler) vart -
varje (her) varje -
var och cn (hovlkes) vart och ctt -
‘ n11 (lkense) ' allt, ~11ting alla
&% dan &bﬁy]o) _ sfdant sadona
\® dylik (benzer) dylikt dylika
vigs (malam) viset vissa
" gjalv (kendi) 8jalvt : sjalva

Bu kelimeler chermiyetli olup, czberlcneccklerdir.

g Fiiller-

Dort Tasrif goexli
ller - Grup I- k-lla nglrmank
i Grug II- boja \%UkMuk) - kopn (satinaluak)
Grup III- tro (in-nmak) )
Grup IV- nrips (sakalamnk)-Tinda (bng}nmak)
¥iillerin altlnri ¢zik olon k.s111nr1 xok olup tasriflerde
ek ‘ler buna il~ve edilir.




HAL
Jg kallar - ¢r@iriyorunm
Du knllrr - g¢ngiriyorsun
Hon, h-on, den, ;
det k~1lliar ¢aziriyor
vi knlln ¢ruiriyoruz
ni knlla ¢ &Ziriyorsunuz
de knllsa ¢agiriyorlar

Grup I

Knll~de -
X+ll~doc =

kallnde -
k=1l~de -
k¥21lade -
kall de -

GECI'IS 2.
¢azlr.yordun
¢agtriyordun

¢ngiriyordu
¢agiriyorduk
¢ngiriyordubuz
¢Aagiriyordular

d.=-l1 zcenisg
Jog har knllat = ¢agirdim
du har k21lat < g¢gagirdin
hon,han,den,det har kallat «
gagirdl
vl ha kallat - gagirdik
ni ha kallat - gegirdiniz
de h~ kallat - g¢agirdilarxr

- ghgirmigtim
¢ropirmigtin

¢ garmigta
¢rgirmigtik
¢oigiTmigtiniz
¢agirmigtailar

gelecek z.
jag s211 knlla - gagir-cagim
du skall kalla =
hon,hr~n, den, act,
skall kalla -
vi skola kalla =
ni skola kalls «~
de Bkoln knlla -

praizr-cak
¢rgiracaplz

gagirncaksin

¢alziracaksiniz
gagiracaklar

knlla -
kallg =
kalla

Gﬂ&irnciktim;
gagiracaktin
¢agiracakti]

¢agirncaktik)
¢agiracnktiniz
¢ giracaktilar

k~1lla =
k21lda =
Kknlla =

emir

nagtar siygasi

kella - cogl

att knllm - gezarnnk

fori=fiil.
kallnt =

partisip
knllande

(¢ngarica)

Grup I- Bu grub~ =it fiiller h-l ‘de - tekil snhislarda - ar- oki

gogul lardea isa oldusu gibi

“1estar coraic
- ade = ocki alirl-or - di-li gecmig drinma yardimei f£iil 0lan = NAvAe

(r171ik olmmk) ilc yapilir,sonu - ~te ilec obter.
hava- £ii1’ inin gogmig z~man olnn - hade- ile ynpalir

ae

klir de kalirlar -

mig-li goemig gone

11l sonu gcne

Zyinndn

- at - e]g hiter, gelceeck zam»n - skoln - yardimei fiiliyle ynpailairki
burun hal’ 4 - gkall -, dir, fiil nnstar oldugu gibi kull-mlir,

- akoln - fiilinin =eogmig zam-~-ni olan

-« gkullc - ilc yapilir “iil

mastar olrrak ilawe cdilir, Emir fiilin mnstaridir, yalniz ikinci

gahig ig¢in meveuttur. l-star 8]
yapilir (partisip) izim vey~ si
fiilin k&kiing --ndc- cklenmmesiylce ynap

fiillerine modeldir,

ygnsi Isvegge de - att - kelincsiylé
t yerine kullsnilan £iil siygnsi,

ilir. Bu gurup ckscri Isveg

Grup 1I-

q.

1
g
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G?up II- Bu grub- ait olan fiiller hal ‘de "er" ile biter., Iki
kism~ ayrilir =) kilkleri k-p-s-t ilc bitmiyen fiiller -bojn~ fiil'i
sckllﬂdc.t"crif olunurlear y~ni- gcgmiz zamanda -de- ilc b; kbkleri
k-n-e-t ilec biten fiilor -kfpa- tip filli seklinde tasrif cdilirler
yani gigmiy zam~ndn -te- ile sonugl-nilirlag,

Hal Gegmisg z. Di~1li gegmi
Jng Bojer (blikliyorum) bajdeabukéyordum; hor bﬁjtlbuﬁdum
Du Dbdjer (bliklyorsun) b5 jde( biikliyordun har bojt bﬁkdﬁn;
Han,hon,den b6 jde(blikiiyordu) hrr bﬁjtébukdﬁ)
det bdjer (biikiyor)
Vi bgja (bviklyoruz) bajdeéhukuyorduk) ‘har bojt(plikdiik)
Fi Dbdja (bukilyorsunuz) bojde bukuyordunuzg har t6jt(blikdlinliz
De bojn (biikiiyorlar) bojde(blikiyordular) h-ar bajt(bukdﬁler;

Mig-1l1 gegmi Gelecaek 2z,
ade boJt bﬁkmﬁatﬁmg skall boja(biukilcegim)
" skall bsja(blikeceksin)

Jog
Du hade bdjt(blikmigtiin
Han,hon,den
det hnde b3jt(blikmigtii) skall bdjr(bikecek)

Vi hade b5jt(Bukmiigtik) skall boja|bikecexiz)

Ni hode b8jy (blikmigtiniiz) skall bsja(blikececksiniz)
P& hode bojt(bilkmigtiiler) skall bdjalblikecekler)

—sart 4miry Lostar
Jag skulle bBJaEbukccaktim< Béja(biik) Att bdja(blikmek)
Du skulle bgja(blikecoktin

Han,hon, den

det skulle b&jn(blikecekti) Feri-fiil Partisip
Vi skulle b8ja(RUkecektik)
Ni skulle bdjn(bkecektiniz) B&jt b8 jande( blikiieii)

De skulle bija(bikecektiler)

Dikkatb: '
Bu grubun ikinci k smina giren "kgpa® fiili tamnmen ~yni olarak

tasrif edilir yalniz gegmig zamanda "de" yerine "te" alir,

Grup III
Bu grup "“tro" tip fiili gibi tasrif edilenlerdir."a" ile nihayct
bulmiyan biitlin tek heceli fiiller bu grub=n 1rerler..¥;gg;:30 ikamet
etmek) ro (kiirek ¢ekmek) sy(sli-dikig dikmek? fly(flli-kngmak) v,.8,

Hel Gegnis 2z Diel e '
Jag trortin"niyorum) trodde}inaniyordum har tro nandim
Du tror({naniyorsun) trodde(inaniyordun har trott(inandin
Han,hon, den
det tror(insoniyor) trodde(inaniyordu) har trott{inandi)
Vi tro {(inaniyoruz) troddetinaniyorduk) har trott(innndik)
Ni tro (inaniyorsunuz) trodde(inaniyordunuz har trott(inandiniz

De tro inan1¥orlar) trodde(inwniyorlardi
m-

g=li §Leg.
Jag hade trott(in-mmigtinm ‘ skall tro %inanncé im)!
Du hade trott{inmanaigtin sknll tro (inanac-ks.n)

Han,hon, den

det hade trottiinﬂnmieti) x skall tro (inanacak) :
Vi hade trott (inanmigt.k) skall tro (inanacagiz)
Ni hede trottéinqnm_gtinlz% sknll tro (inanaceksiniz)
De hnde trott(innnmigtilnar gkall tro (inanacaklnr)



art gmir llagtar
Jng skulle tro inqnacaktim;f

Du skulle tro inanceaktin Tro(inan) att tre(innhmak)
Hon,hon,den
3et skulle troéindnaca}cti))
i skulle tro(inanacnktik Fori f£i41 Partisip
Ni skulle tro (inqnnc%ktiniz; T o e
De skulle tro(inanacaktilar trott ' trocndc(inanan)

Dikkat:Du sruba oit fillerde partisip "andel ilavesi ilc yapilacagi
yerde "ende" ilavesiyle olur,
Grup

I-II-III-iincll gruplara giren fiiler gzayif fillerdir.Yoni gegmis zaman
larindn"ode-de-te-dde" cklerinin kxgk fiilc ilavesi ile tasrif - cdilir
ler.Bu IV Uncl grup fiilleri kuvvetli fiiller olup gegmip zamanlarinda
k6k lerinden degigirler,

Bu grubude ikiye ~yirabiliriz-.rip~- tasrif edilenlcrki‘ﬁggggg
zamanlarinda tekil ve gowul grhislarinan ~yni kGk degigikligini
muhaffaza. cderler.

Mastar poenig z.
gripe tekil gahislarda-grep
kok cogul gahislarda-grepo

Il-Binda- gibi tasrif edilenler gegris, zamanlarinda tekil ve gogul

sahislatinda ayri kok degigiklisine ugrarlar.

Mastar ' qe§m1§ Z
binda tekil gahislarda~bond
gogul gahielardn~bundo

Hal Gegmigz-m~n Di«li goemi
Jag griper}kavrlyorum) grepiknvrzyordum; hr gripit{k-vradi ;
Du griper kavriyorsun) greplkavriyordun har gripit(kavradin

Hen,hon,den

det griper(kavriyor) grop(kavriyordu) har gripit(kavradi)
Vi griper(kavriyoruz) grepo(kavriyorduk) har gripit kavradik)
¥i griper kavriyorsunuz) grepo(k-vriyordunuz har gripit{kavradiniz
De griper kavriyorlar) grepo(kavriyordular )har gripit kavradilar
ligeli gegmi Gelecek zaman,
Jag hade #rip avramlstimg skall gripaskavriyacagim)
Du hadc-gripit({kavramigtin skall gripe(kovriyacaksin)
han,hon, den
det hade gripit(kavramigti) skall gripa(kavriyacak)
Vi hade gripit({kevramigtik) skall gripn§knvriyacagiz)
N¥i hede gripit{kavramigtiniz) sk 11 gripe(kavriyacaklar)
Sart Buair mastar

Jag skulle gripa&knvrayacaktim;
Du skulle gripa kavrayacaktin
Han,hon,den e,
dot skullec gripa(kavreyacakti)

grip(kavra) att gripa(kavramak)

Vi skulle gripa(kavrayacaktik) fori £iil partisip
Ni skulle gripa kavrayacaktiniz
De skulle gripa(kavreyacaktilar) . gripit gripandc(kavrayici
- bundit bindandce(baglayici
Dikkat: Konugma dilinde fiil gopul pahislarinda dahi ayni
tekil ganislar'i gibi tasrif edilir
Jag kallar Jag kallar
Du kallar Du kallar
Konugma dili-han kallar Yazma dili- Han kallar
Vi kallar Vi kalla
N4 kallar Ni kalla

De kallar Dg kalla



Agogida

nelf i

bu kuvvetli fiillerin en gok kullanilanlarinin bir listesini

Veriyoru@.lsve¢9ede tekil gahislarin ayni olarak tasrif edildigini ve
taspfdeki deglgklik gogul gahislarda olup bunlarinda hepsinin ayni
bu sonugln devam ettigini bildigimiz ig¢in agagidnki verdigimiz misalde

lerde fiiller yrlniz tekil ve gogul s~hisla

r diye iki gekilde veril-

miﬁtir.Di,l%,ve migli gegmig -hava-yardimci fiiline,fiilin feri siygas
si ilave cdilereX yapildigi ig¢in burada yalniz feri siygasini veriyo-

rum,

: : Gegmig
Yastar tekil ogul
flyga( flilga-ugmak) fior f1logo
flyte flﬁta)y”znek; fla6t floto
frysa friisn-liglimek) fros froso
forevinna kaybolmak) forsvann forsvunno
giva 2yiva-vormek gav gavo
gjuta ylita-ecrimek got géto
glida( kaymak) gled gledo
gnidn( slirtmek) gned gnedo
gréato(grota-nglamnk) grat grato
hirma(yetigmek) honn hunno
huggn( hiign-kesmek) hogg hoggo
hwllﬂéhélla-tutmak) holl hollo
kliva(hizli ylirlimek) klev klevo
klyvo(kliva-yarmak) k1ov klgvo
knytr(kniita-dligiimlemck) kndt  kndto
kommn&gelmek) kom kommo
kxrypa{ kriipa=siirtinmek ) krop kropo
lidn (nci gekmek) led ledo
1judn(ylidneses ¢ikar,) 1jéd  1jddo
1jugn(ylign-yaln sdylemek 1jog ljogo
1at~( lota-bir-kmak) laf lct) 1lato
njutn (ylite-zevketmek) njét njoto
rids (ata binmek) red redo
rinna( akmak) rann ranno
riva (pargelamek) rev revo
sitta ioturmﬁk) sntt sutbo
sjuda(slida=-kayn=mak) sjod sjédo
sjunga( slinga-garkisdy.) sjong sjongo
sjunka( glinka-nlgalmnksjonk sjonko
skina (gina-parlemak)sken skeno
skjuta(glita-ategetmek) skot skoto
skrida( kaymak) skred skredo
skrika(bagirmak) skrek skreko
skriva(yazmak) skrev skrevo
skryta( 6glinmek) skrot skrdto
gkara (gora-kesmck) skar skaro
glippa( kurtulmak slapp sluppo
slita (kullanmak slct slato
smygn (kogirmak) smog smogo
sova (uyumak) 8oV 80VO
spinna (saplarin ir.)spann spunno
sprickal gatlamak sprack sprucko
springa kogmak sprang sSprungo
sticka (sokmak stack stucko
stiga (gikmak) stcg stogo
stjala zsela-galmak) stal stulo
styyka (iistlinden gegmek) strék stroko
svida (yanmak) svaod svedo
gvara tkﬁfur-ycmin) svor §VUro
taga (almak) tog togo
tjuta gﬁta—ulumak) tjot tjoto
vika (katlamok) vek vcko

feri siygnsi
flugit
flutit
frusit
forsvunnit
givit
gjutit
glidit
gnidit
gratit
humnit
huggit
hallit
klivit
kluvit
knutit
kormit
krupit
lidit
ljudit
ljugit
18tit
njutit
ridit

- rumit
rivit
suttit
sjudit
sjungit
sjunkit
skinit
sl Juit
skidit
skrikit
skrivit
skrutit
skurit
sluppit
slitit
smuglit
sovit
spunnit
spuruckit
sprungit
stuckit
stigit
stulit
strukit
svidit (yara igin)
svurit
togit
tjutit
vikit
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Yardimci fiiller su ag.gidakiler olup tasrilord ezberlcenocektir

Hal ceris z. fori s

_mastar Tekil gogul ﬁ%f%f-i__¢OQU1 v
Hoava({ha-mnlik har ha-va hnde hnde haft

olmak) .
Vara(olmak) ar aro var vord varit
skola(gclecek za-
mandn yardimei)  skall skola skullc skulle skolat
bliva(olmak-is-

. tikbalde) blir bliva blev blevo blivit
vilja(arzu ctmek) vill vilja ville ville velat
kunna(muktedir

olmnk) k~n kun na kunde kunde kumat
T84 (muktedir(elde ctmek)
olmnk) far fa fick fingo fatt
Dikkat: II inci gruba ait olan gw- fiiller gegmig znmanlarinan
ayni kaideye uymnzlar,Bunlar=ja- ile bitenlerle =-n-
ile biten bazi fiillerdir.

Mastar gegnig 2z, feri siyg.
gladja(negelenmek) gladde glatt
saljn (satmak galde salt
valja (segmek) . valde valt
vanjn (nligmak) vande vant
dgljn saklamak; dolde dolt
smorja(yaglamak smorde smort
stodja( nbnmak) stodde stott
skilja(gsilya-ayirmak) skilde skllt

-0~ ile bitenler
lagga( koynak) 1ade lagt
sagn (seya-demek) snde sagt
siatta(setta-koymak) satte satt
gora(ydra=-yapmak) gjorde(yurde) gjort(yurt)
torns(cesaret etmck) tordes torts

Agagidaki fiiller higﬁir kaideye uymadan tasrif edilirler.fzberlen-

ecekl
Mastar Hal Gegcmisg, 2. feri siy,

1simlermek) heter hette hetat
leva(yapamak) lever levde levat
veta(bilmek) vet visste vetat
d6 (8lmek) aor dog détt
se (gbrmek) ser sag sctt
le (tcbessiim et.) leor log 1ottt
std (ayakta durmak) star stod statt
sléd (dcgmek slar slog slagit
gd (gitmek gar gick(yik) gatt
1igga(yatmak) ligger lag logat
tiga(susmak) tiger teg tcgat
stiridti( savagmak) strider stred stridit

§ _ZARFLAR.

7arflarin mihim bir kismi sifatlara -t- harfi cklenmesi ilc yopiliz,

Uisal:cifat

snabb( gabuk)
?arkadagca

vénlig

Zarf
enabbt (gnbukcana)

) vénligt(arkadagcana)
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7zarflarin mukoyese ve fistinlik sekilleri

Tamamcn sifatlarinki gibidir ,yani rukaycse edilince “are" {istilnliik
oluncn'ast" cki alirlar.

snabbt{g~bukcann) snabbare(d-hn ¢buk) snabbast{cn ¢ab
uk
troget(sadikcann) trognnra&dnhw sadik) trognast(cn pabuk
ofta (s1k) oftare (dah~ sik oftnst (cen sik)
val(iyi) battre & dhn iyi vast (en iyi)
fort(¢buk) fortare(dnhn g¢abuk) - faertast(on gabuk)
illa(fena) varre (daho fena) varst (cn fena
nara(yak.n) nirmara(drha yak.n) niérmast(en yakin)

Yer ve istikamet zqrflqrini"farklarl ve kullanilmalari.
lisal:han gick inligeri girdi) in burada istikamet zarfidar

‘han ar innef cvdedir,igerdedir)inne yor gosteren zarf

" han gick ut (digari ¢ikti) ut Tstikanmet zarfa

nan ar ut.e (digardadir) ut e yer zarfi

vart rosto han(nereye gitti) vart istikamet z.

var &r han? (necrede?) yor yor,mekon zarf.
¥om hit(burayn gel) hitistikamet z.

han Br har(burada) har ycr 2z.

gd ickec dit(ornya gitme) dit istik~mct z. N
stanna dir(ornda dur) dar yor Z.

han gick gggiasngiya dogru gidiyordu) istikamct z.

han Ar norc (Asogida) ncre yer z.
nan gick upp pa kullon(tepeonin istline dogru gukiyerdu) istik
hnn &r dar uppg (ornda yukﬂrda) uppe yer zarfi /

Arkadag 17T,

Bu olinizdeki gramer hulnsanin hulasasidir.Sizc luzumu olmaynn
k_simlar kisaca gegilmigtir.Tavsiyen miimkiin oldugu kadar bu kaide-
leri czberlemege ¢aligin,Glinkii hi¢ luzumsuz ycri yoktur.

PRATIGIN BHEIMIYETI ®OKTUR, MULKUN OLDUGU KADAR STRAFINIZDAKI

ISVACLIIERIE KONUSUN.ILK ZALANLAR BEIKI YANLIS OLACAK FAKAT
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LY Betr. exkursioner under sommaren.

Bor allmén geologi tillkommer for avdelning ¥, frivil-
14g% £6r A, faltovningar under 7 dagar efter fHreta Arskursen.

Por geodetislz mdtningsteknik tillkommer f#lglivningar un-
der 14 dagar efter andra &arskursen for V och 10 dagar for A
samt under 30 dagar valfritt efter tredje arskursen for avdel-
ning V. Dessutom féltbvningar under 5 dagar efter fjdrde &rs-
kurgen frivilligt for V.

2 Betr. Overgéngsbestammelser.
Dar ett &@mne flyttas fré&n en hogre Aarskurs till en lé&gre,

skall undervisningen i &Zmnet - forutom i den légre arskursen -

meddelas Overgdngsvis jamval i den hogre Aarskursen, varvid
timtalet for den hogre &rskursen kan til1f&dlligt Overskridas.
I den mé&n kostnader for denna dubblerade undervisning uppsté,
som icke kunna téckas ur arvoden till speciallérare cch bitri-
dande lérare, fdreslés de utgd vr fonden for assistentmedel,

5 1 Betr. nyinforda obligatoriska Zmnen.

Om ett nytt obligatoriskt dmre tillkommer f£or en &rskurs,
skall den regeln g&lla, ati varje studerande skall vara skyl-
dig deltaga 1 och avlidgga tentamen i samtliga &mnen, som &ro
obligatoriska for en studerande, som normelt féljer &rskurser-
na. Om en studerande t.ex. genom frénvaro eller annan anled-’
ring kommer in i en avdelning, d&r i régon fiéreghende 8rskurs
inflrts ett obligatoriskt &mne, skall deune studerande for att
kunna avldgga examen resp. flyttas till hogre A&rskurs avlégga
tentamen &ven 1 det inforda obligatoriska &mnet.

Om ett @mne inforts i en arskurs, skola de studerende i
arskursen, som det &ret #ro frénvarande, vara skyldiga att av-
ldgga tentamen dven 1 det nyinférda dmnet, men erhdlla en
kortare respit foljande &r for tentamen i det nyinforda amnet
och kunna ftdljande ar flyttas som extra studerande utan hénsyn

till det nyinforda dmnet.

4., Betr. koncentrationsl&dsning.
I viss utstrédckning kommer kencentrationslédsning att an-
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ordnas, sdrskilt i V3 och V4, pé sé& sdtt, att vissa Zmnen stu-
deras flretréddesvis forsta hdlften av terminen, Svriga Hmnen
under senare hédlften. I mindre omfattning flyttas &ven vecko-
timmar frén hostterminen till varterminen och omvint.

Regler for tillval av valfria amnew.

Avdelningen for maskinteknik. _
I. De studerande inom avdelningen for maskinteknik skola
i tredje &rskursen tillvidlja endera av idmnena maskinelement fk

eller jarnbyggnadslira.

IT. De studerande inom avdelningen fo&r maskinteknik, som
icke tillvélja textila #Hmnen, skola i fjérde &rskursen deltaga
1 forelésningar i tre av &Zmnena &ngteknik, pumpar, fliktar och
vattenturbiner, forbréanningsmotorteknik, mekanisk teknologi,
hogtryckskompressor- och gasturbinteknik samt transportanord-
ningar. De &ro d& skyldiga deltaga i Ovningarna i tvé av des-
Sa amnen.

III. Studerande, som 1 tredje &rskursen tillvélja de tex-
tila &@mnena textilmekanik och texiil materialldra, kunna, om
de s& Onska, erh&lla bnefrielse frén idmnena forbrédnningsmotor-
teknik, hogtryckskompressor- och gasturbinteknik samt material-
léra i samma &rskurs. I fjdrde &rskursen skola dessa studeran-
de dérutdover tillvédlja pumpar, fldktar och vatteniurbiner, tex-
til provningsteknik samt ett av &mnena konfektionsteknologi,
&ngteknik samt transporterordringar. De gkola d#drvid deltaga

1 dvaingarna i minst tre tillvalsémnen.

Avdelningen for elektroceknik,

I de tre l&roimnena elektromaskinléra, elektrisk anlidgg-
ningsteknik och teleteknik I finnes dels en allmén kurs, dels
en forts&ttningskurs. I ldrvdmnet clektronik finnes dels en
allmén kars, dels tre stycken fortsittningskurser, rédmligen i
allmén elektronik, i vagutbredning och i ultrakortvégteknik,
De allménna kurserna dro alla obligatoriska. Forts&ttrings-
kursen &r obligatorisk i tva av de fyra ldrodmnena. Normaly
skall den studerande hdrvid vdlja négon av fdljande kombina-

tioner:
1. Elektromaskinlira och elektrisk anldggningsteknik,
2. Teleteknik I, en av fortsdttningskurserna i elektro-
nik eamt ytterligare en fortsdttningskurs.



For studerance, som viljer kombination enligt 2. eller
annan av Kollegienamnden godtagen kombination med tre fort-
sdttningskurser, &dr undervisningen i elektrisk anliggnings-
teknik II (installationsteknik) i fjédrde &rskursen frivillig
(1 timma foreldsning och 2 timmar Svningar under hosttermi-

nen) .

Avdelningen for viag- och vattenbyggnad.

Tillvalsschemat for fjérde &rskursen i valfria &mnen
skall nmfatta foljande tvad dunesgrupper:
Amnesgrupp A: Byggnadsteknik
Brobygenad och byggnadsstatik
Vattenbyggnad

Amnesgrupp B:  Viagbyggnad
Vattenlednings— och vattenavloppsteknik
Geodetisk matningsteknik (valfri dven i V3)
Stadsbyggnad
Stadsbyggnadsratt
Byggnadsekonomi och byggnadsorganisation

De studerande skola vidlja minst sex &mnen, varav minst
tva ur grupp A, Dérvid réknas brobyggnad och byggnadsstatik
som ett #mne nch vidare skall geodetisk métningsteknik och

stadsbyggnadsratt vdljas tillesammans,

Avdelningen for kemi.

De studerande #dro skyldiga att vdlja tre valfria &mnen
ur endera av foljande fyra grupper:
I. Textilkemi (X3), fargeri- och appreturteknik, textil ma-
teriallédra samt textil provningsteknik. De tva forsta &mne-

na inom denna grupp &ro obligatoriska.

II., Teknisk kemi f¥x, silikatkemi samt elektrokemi fk. Samt-
liga smnen #ro obligatoriska., :
III. Organisk kemi fk, teknisk kemi fk, textilkemi (x3)

samt oljekemi. De tva forstndmnda &mnena &ro obligatoriska

i denna grupp.

IV. Organisk kemi fk, livsmedelskemi samt vattenkemi,

Samtliga &mnen &ro obligatoriska.
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etc. at the departments of natural scisnce. The requirements for
these teachers are established in the laws and regulations con-
cerning training of teachers for secondary schools.,

The universities issue two different degrees for
teachers in secondary schools: the degree of "cand. mag." which
qualifies for the position of "adjunkt" and the degree of '"cand.
philol.™" or "cand. real." which gualifies for the position of
"laktor". Genérally speaking the students who are working towards
a cand. mag. degree, have to take care that the three subjects
selected for study are amonglthe subjects taught in the realskole.
The same applies to the students who are working for a cand. philol.
or a cand. real. degree, they have to see to it that they choose
their subjects among the subjects taught in the realskole as well
as in the gymnasium.

The requirements for a cand. mag. degree are three
minor examinations (examinations in three different subjects). The
requirements for a cand. philol. or a cand. real. degree are two
minor examinations and one major examination together with a written
thesis which has to be evaluated and approved by the professors in
charge of the examination before.the student is admitted to the
finel university examination. - (To compare, the Norwegian cand.
mag. degree is - roughly speaking - somewhat beyond the general
degree of M.A., while the cand. real. or cand. philol, in some
cases may be the equivalent of an American Ph.D.)

The study for a cand. mag. degree takes from 4 - 5 years,
and a study for a cand. real., or a cand. philol. degree takes from
6 - 7 years after the passing of the university sntrance examina-
tion (examen artium). The duration of the courses is partly de-
pendent on the subjects selected.

Upon completing the university examinations the cand-
idates have to participate in half a year of practical and theore-
tical training at a pedagogical seminary. The practical part of the
training at the seminery is supervised by experienced teachers,
selected by the seminary among the secondary school teachers work-
ing in schools adjacent the area where the universities and semi-
naries are located.

The requirements for a teaching position in a second-
ary school are completed when the final examinations at the univer-
sity and at the seminary are passed by the students. The certifi-
cates issued by the universities and the seminaries entitle the
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candidates to teach in the secondary schools of the country.

Higher education.

The University of Oslo ('founded 1811) comprisss five
faculties: theology, history and philosophy, law, mathematics and
natural science, and medicine. Numerous spescial institutions for
individual subjects come under the respective faculties. While
being a State institution, with funds derived from the national
exchequer, the University has complete indepsndence and consider-
able administrative autonomy. The governing body is the Couneil
(the Collegium Academicium) comprising the Rector and five Deans.

This body recommends candidates for appointment to vacant senior
posts, the final decision resting with the King-in-Council. Within
certain limits the students of each faculty also have a consider-
able measure of self-government.

The Bergen Museum, after a long history of speeia-
lized work as a private institution, has recently been organized
@s a university although it does not yet have all the faculties.

The condition for admission to the universities is
by and large the matriculation examination (examen artiom)y .« Host
of the studies are open for all students, the admission to others
1s subject to competition on the basis of the matriculation exam-
ination.

A number of other higher institutions exist through-
out the country. Their administration and organization are model-
led on that of the University, and the final certificates they
confer are equivalent to degrees. They are, in order of their
establishment, the State Collegs of Agriculture,(ﬁs nr. Oslo)e the
Technieal Undversity (Trondheim), the State College of Dentistry
(Oslo), the State Veterinary College (0slo), the State College of
Business Administration and BEconomics (Bergen) and the Independent
Theological “ollege (0slo), a privatly endowed institution which
trains pastors for service in the Norwegian State Church.

Adult education.
As mentioned above under "Secondary education" the

schools for young people may now be regarded as part of the coun-
try’s organized school system. There are various types of these
institutions: the folk high schools (folkehogskoler), the county
schools (fylkesskoler) and youth schools (ungdomsskoler), broadly
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speaking similar in scope and purpose. While practical courses have
become more prominent in the curriculum, the schools’ main aim is
general education. For all of them the principle holds good that
they are liberal in organization, and that pupils return to their
work after passing through the customary six months’ course.

For adult education proper a special section in the
Ministry of Church and Education has been set ﬁp - the Arts and
Culture Division. This is the central government agency and it
acts as a secretariate for the State Council for Adult Education,
a body representing a wide range of private and public agencies.
Adult education in Norway'is characterized by the voluntary nature
of the movement, the variety of forms and agencies concerned and
the granting of State subsidies which in no way lead to central
control. Among the most important types of activity may be men-
tioned: folk academies (folkeekademiens) providing lectures and
courses of a general educational nature; study groups (studie-
sirkler) arranged by the leading organizations and receiving State
aid through the parent bodies; and important adult education pro-
grammes are run by the libraries, the Workers’ Educational Asso-
ciation (Arbeidernes Opplysningsforbund), the Travelling State
Theatre, travelling cinemes and the Norwegian State Broadcasting

Service.

School welfare services.

Norway has a comprehensive system for school medical
service. By statute; school medical officers are appointed at all
primary and secondary schools. In larger towns specialized nurses
are also engaged. Children are examined upon coming to school, and
at regular intervals thereafter up to the time they leave, and
medical record cards are maintained for each pupil. The hygiene
of the school building is also supervised by the school doctor.
Dental care is a part of the medical service.

As a complement to this preventive treatment, in-
struction is given in all schools on hygiene and diet.

The provision of a free meal at school wés begun in
1925 - the so-called 'Oslo breakfast", now well-known in most parts
of the world.
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Definitions.

Primary school (folkeskolen): 7 years of compulsory school

attendance for children between 7 - 1k.

Continuation school (framhaldsskolen): one year, might be two,

largly optional, but at times compulsory. Optional - com-
pulsory left to the municipalities to decide. - Certificate
granted upon passed final examination.

Realskole (Norwegian term): 3 year modern secondary sehicol for
boys and girls. The two first years are equivalent to the
two first years at the gymnasium (combined schools). Certi-
ficate granted upon passed final examination taking place at
the end of the third year.

Folk high schools (folkehdgskoler): 6 month courses, general

education, for male and female youngsters and adults. Addi-
tional courses of 2 months. Schools liberal in organization,
certificate granted.

Elementary commercial schools (handelsskoler): one year and 6

month courses for technical business training. Certificate
granted.

Secondary commercial schools (handelsgymnas) : 3 year courses,

one year courses, the former built on the second year of study
at the gymnasium or the realskole, the latter on matriculation
examination (examen artium). Certificate granted.

Workshop schools (verkstedskoler): one year of practical and

theoretical training. Certificate granted.

Apprenticeship schools (lezrlingeskoler): 3-4% year of theoretical

training during period of apprenticeship. Certificate granted.

wlementary technical schools (elementzrtekniske skoler): one

year courses of general education and elementary technical
training for workers and employees in industrial works. Cer-
Lifieete granted.

Technical occupational schocls (tekniske fagskoler): 2 year
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Norway

courses of practical-theoretical education for various
positions in works and industrial plants. Certificate
granted upon final examination.

Technical schools (tekniske skoler): 2 year courses of

theoretical technical and general education qualifying
for intermediate and leading positions. Certificate
granted.
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